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ABSTRACT 
Title : The Impact of Using Dicto-Comp Technique on 
Students’ Writing    Ability at the Second Year Students 
of English Education Department UIN Alauddin 
Makassar 
Researcher  : Nurkhalisa 
Reg. Number  : 20400114010 
Faculty  : Tarbiyah and Teaching Science Faculty 
Consultant I  : Dr. Muhammad Yaumi, M.Hum., M.A. 
Consultant II  : Indah Miftah Awaliah, S.S., M.Hum. 
  
 This research aimed at relating to the objectives of the research are to 
describe the use of dicto comp technique, to describe the students’ writing ability 
and to examine the impact of using dicto-comp technique on students’ writing 
ability at second year students of English education department.  
This research was conducted at second year students of English education 
departmen UIN Alauddin makassar. In this research, the population took secon 
year students that fourth semester. The number of population were 107 students. 
In taking the sample, the researcher chose purposive sampling which the class 
consist of 32 students. 
Pre-experimental method was applied in this research with one group pre-
test and post-test design. The instrument used to collect data was writing test and 
the components of writing that measured were content, organization, vocabulary, 
grammar and mechanic. 
The result of this research showed that the second year students at fourth 
semester of English Education Department had the middle value which good to 
average. The mean score was 76.15 in pre-test and after giving the treatment the 
mean score was 78.46 in post-test. To find out the difference between students 
pre-test and post-test, the researcher applied t-test value was 3.267 and it was 
higher than t-table value was 2.042 at the level significance was 0.05 with degree 
of freedom (df) N-1 in which N is 32. It can be concluded that there is the impact 
of using Dicto-comp technique on students’ writing ability and alternative 
hypothesis was accepted. 
Based on the result of this research, it can be concluded that the Dicto-
comp technique may be used as one alternative technique in teaching writing 
because it can help students to increase their writing ability in composing and 
guided writing by listening the text that is read by teacher. Besides, the advantage 
of this technique helped students to organize the main point or idea of the passage. 
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CHAPTER I 
INTRODUCTION 
A. Background 
English is an important language to learn for everyone especially in this 
modern era. English becomes a tool to communicate both orally and writing 
which of course is international language. The ability to communicate in English 
can be interpreted as the discourse that is able to understand and produce a work 
in oral and written form that includes in four language skills such as listening, 
speaking, reading and writing. One of the important ability in English is writing. 
This ability becomes a reference point for a person in producing a language in 
writing. It causes writing is a productive skill. The ability to write in Language 
teaching becomes a final target of the learning process. 
Sometimes, writing includes aspects of language activities that are 
considered difficult. It was complained by many people. Learners in primary and 
secondary education, college students in higher education and even college 
graduates complain about the difficulty of writing. The consequences of the 
complaint eventually became public opinion. Is it really difficult to write? This is 
the question that needs to be answered. In addition, writing is an integrated 
curriculum that we can usually find at the school level. Writing is a skill, and like 
most other skills, such as typing, driving, or cooking, it can be learned (Langan, 
2000). This causes less writing activity to become full attention in the learning 
process, so that way the focus of the student becomes divided to learn other skills. 
In process of learning, especially for writing ability is important to learn. Writing 
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will help students to express their ideas and feeling. Writing is a way of 
conveying, expressing feeling and sharing the author’s experience with readers 
using written language (Hyland, 2003).  It means that writing is very important for 
us. Writing is a process organizing the idea, opinions, and feeling into written 
form. Writing is the mental of inventing ideas, thinking about how to express 
them, and organizing them into statements and paragraphs that will be clear to a 
reader (Nunan, 2003).  
Based on the statement above, we can be concluded that writing is 
important component ability in English language that must be mastered by 
students. Writing is the way of producing language in written form that is used to 
communicate with others by observing the grammatical form, the information 
content, vocabulary, spelling and punctuation. Writing is the way to produce 
written communication and the way to express our feeling. 
The use of technique that is not good can cause students difficulties in 
developing their writing ability. Students basically have difficult in issuing their 
ideas for developing words in written form. This is influenced by several factors 
such as the use of techniques that are not in accordance with the teacher should be 
taught. Based on the observation and interviews conducted by researcher on some 
students in English education department in period 2017/2018, the researcher 
found that some students actually have difficulties in mastering their ability to 
write. They do not have a good way or tone in organizing words into a good text.  
Thus, the researcher decided to use Dicto-comp as a way of developing 
students’ writing ability. As for the reason, the researcher chose dicto-comp 
3 
 
 
 
because this technique can help students in finding the main idea to be developed 
into a good paragraph. For that, writer wanted to see that the effect of using dicto-
comp technique in students’ writing ability who uses dicto-comp technique with 
students who do not use the dicto-comp technique.  
Therefore, the researcher conducted this research in university. It was 
taken in second year students of English education department of UIN Alauddin 
Makassar where the researcher decided to conduct the research. As the reason, 
because the researcher thought that university students be able to understand 
English than the students in schools. It was because the concept of dicto-comp 
technique has the similarity with dictation but students in this technique have to 
listen more about the text that teacher read for them. 
B. Problem Statement 
Based on the background above, the researcher found out the problem in 
teaching writing for students of English Education Department in academic 
year 2017/2018. Therefore, the research problem formulated in specific 
questions as follows:  
1. How is the use of dicto-comp technique at second year students of English 
Education Department? 
2. What is the students’ writing ability after using dicto-comp technique at 
second year of English Education Department? 
3. Is there any impact of using dicto-comp technique on students’ writing 
ability at second year of English Education Department? 
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C. Objective of the Research 
Based on the research question, the objective of the research are as follows 
to:  
1. describe the use of dicto-comp technique in second year students of 
English Education Department. 
2. find out the students’ writing ability after using dicto-comp technique in 
second year students of English Education Department. 
3. examine the impact of using dicto-comp technique on students’ writing 
ability in second year students of English Education Department. 
D. Significance of the Research 
1. Theoretical Significance 
The researcher expected that this research can add to a new 
literature for the research that has connected with dicto-comp technique. 
Besides that, this research can add new learning reference about dicto-
comp and become a new study in writing ability. 
2. Practical Significance 
This research served three practical significances in teaching writing, 
those are: 
a. Students 
The researcher hopes that this technique can assist the students to increase 
their writing ability to develop a text because dicto-comp usually helping 
students to find out the main idea and then they have to develop the paragraph 
based on their understanding from whether they listen the teacher’s read. 
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b. Teachers 
The researcher expects that this research can help teachers to design a new 
technique in teaching writing. Therefore, the teachers can make a lesson plan 
that is suitable with the students’ ability to increase their writing ability.  
c. Another Researcher 
This research is expected to give a new experience, add a new insight and 
knowledge to the researcher about dicto-comp technique where this technique 
can use in teaching and learning writing. This research can be a new 
literature. 
E. The Scope of the Research 
The scope of this research focused on the impact of using dicto-comp 
technique on students’ writing ability. Besides, the researcher used genre of text 
such as narrative text.  
F. Operational Definition of Term 
1. Students’ Writing Ability 
Writing ability is an ability to express their idea by using writen language. 
Besides that, writing ability also express their knowledge and feeling in written 
form. It is an activity that one undertakes to express thoughts and feelings by 
exploring knowledge and experience through written language.  
Essentially, writing skills must be possessed by students as a skill that 
allows them to funnel ideas and thought writing media. Therefore, the writing 
ability is really important for students to learn. It helps them to express their ideas. 
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2. Using Dicto-Comp 
Using dicto-comp is a technique that use in teaching writing. It can help 
students to improve their writing ability. Dicto-comp technique demand students 
to remembering and rewriting the paragraph or the main of paragraph based on 
they have heard. In the dicto-comp, the learner listen as the teacher reads a text to 
them. The teacher may read it several times. Then, the learners write what they 
can remember without any further help. They have to remember the ideas in a text 
that is more than a hundred words long and express them into writing by their 
own language. 
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CHAPTER II 
LITERATURE REVIEW 
A. Some Previous Research Findings 
Some researcher had done studies on writing technique and their 
contribution to the English teaching especially in teaching writing. Their findings 
as a following: 
1. Anis Rofiqoh conducted a research under the title “The Writing Skill of the 
Eleventh-Grade Students of SMK Tunas Harapan Pati Taught by Using Dicto-
comp Technique in the Academic Year 2013/2014 “. She found that there are 
different significant by using and not using dicto-comp technique (Rofiqoh, 
2013). 
2. Ni’mah conducted a research under the title “The Ability of Writing Recount 
Text of the Eighth-Grade Students of Mts. Miftahul Huda Ngasem Batealit Jepara 
Taught by Using Dicto-comp Technique in the Academic Year 2011/2012 “. She 
found that there was different point in students writing recount text ability by 
taught dicto-comp technique have high score than the other students (Ni’mah, 
2012). 
3. Kaviatul Muttakiah (2016) she conducted a research under the title “Assessing 
Recount Text Writing Ability Through Dicto-comp of the Twelfth-Grade Students 
of SMK Kharisma Mengwi in Academic Year 2015/2016”. She found that students 
who learning writing by using dicto-comp has a good development in writing skill 
than the other students who do not using dicto-comp technique (Muttakiah, 2016).  
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4. Arin Rama Saputri, she conducted the research under title “The Influence of 
Using Dictation Composition (Dicto-comp) Technique Towards Students’ 
Recount Text Writing Ability at the First Semester of the Eight Grade of Mts. 
Hasanuddin Teluk Betuing Bandar Lampung in the Academic Year of 
2017/2018”. She found the good influence of students’ writing ability in recount 
text after giving treatment, so that the students score in post-test have a good 
improvement (Saputri, 2018).  
Based on the researches above, the researcher concluded that the similarity 
with the other research were using dicto-comp technique and focused on the 
students’ writing ability while the difference was located on the subject of the 
research where the researcher would use university’ students while the other 
researcher above used high school students as an object of their research. 
Therefore, the researcher distinguished and found out new knowledge about the 
application of dicto-comp technique in college. 
B. Some Pertinent Ideas 
1. Writing 
a. Definition of Writing 
According to Bazeman and Prior, writing is a kind of micro political 
activity in which people position themselves in relation to the other people and 
groups in strategy ways. Another definition about writing is in the broadest 
perspective that writing as a productive skill in the process of foreign language 
learning can be considered as a process and a product in which both bodily and 
intellectual elements play a considerable role (Linse & Nunan, 2006). Beside that 
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writing is a process of discovery, focusing of not only final product but also the 
processes in writing such as thinking, drafting and reviewing (Özdemir & Aydın, 
2015). 
The process that piece of writing is created through the process of 
planning, drafting, revising, and editing. At American colleges and universities, 
students are asked to write for several different purposes. Some common 
purposes are; to compare or contrast two topics, to argue for a solution to a 
problem, to describe a project, to summarize information and to report on a 
laboratory experiment or research. Good writers think, plan, write a draft, think, 
rewrite, think, and rewrite until they are satisfied. Writing is a continuous process 
of thinking and organizing, rethinking and reorganizing (Broadman & Jia, 2002). 
b. The Characteristic of Writing 
According to Mayer in Zakaria, the good writing has some characteristic 
as state as follow: 
1) The good writing depicts the writer’s ability to use the appropriate voice. 
2) The good writing depicts the writers’ ability to organize the material. 
3) The good writing depicts the writers’ ability to write clearly and 
ambiguously 
4) The good writing depicts the writers’ ability to write convincingly to 
interest readers. 
5) The good writing depicts the writers’ ability to criticize the first draft and 
revise it. 
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6) The good writing depicts the writers pride in manuscript the willingness to 
spell and punctuate accurately and to check word meanings and 
grammatical relationship within the sentence before submitting the 
finished predict to the security of an audience (Meyer, 2005). 
c. Problems of Writing 
Based on Msanjila, there are six commons matters that may occur when 
doing writing. Those are capitalization problem, punctuation, inexplicitness of 
fuzziness, poor organization or illogical sequence, spelling problem, and 
grammatical errors. It may appears that out of the six writing problems, three of 
them are crucial such the misuse of capital letters, inadequate use of punctuation 
marks and inexplicitness or fuzziness. The impact of them are more serious than 
the other matters because the intended meaning is often misconceived. The 
students should pay attention on the six matters to be able to make a good writing 
assignments (Msanjila, 2005). 
Based on the opinion above, it can be conclude that writing is not easier to 
learn. It has the most difficulties where it must pay attention in accuracy for 
instance in spelling, grammar, organization or the content of writing.  
d. Components of Writing 
Jacob et al. divided the components of writing those are content, 
organization, vocabulary, grammar and mechanic (Jacobs, 1981). 
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1) Content 
The content should be clear so that the readers can comprehend the 
message conveyed and get information from it. A good content should be well 
unified and completed (Kane, 2000). 
2) Organization 
Organization is the ability to develop ideas and topic that related to a 
united form. Organization writing involves coherence, order of importance, 
general to specific, specific to general, chronological order and spatial pattern 
(Heaton, 1975). 
3) Vocabulary 
Vocabularies are collection of words that used into a sentences, paragraph, 
or essay. Good writing consists of the accuracy words in order that there is no 
misunderstanding from the audiences when they read his writing (Hughes, 2003). 
4) Grammar 
Harmer stated that writer should be the master grammar in order that she 
can result good writing. Good writing is writing that have correct sentences, using 
appropriate tenses, words, and others (Harmer, 2001). 
5) Mechanic 
Mechanics aim to the appearance of words, to how they are spelled or 
arranged on paper. Mechanics consists of capitalization, spelling, and punctuation 
(Kane, 2000). 
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e. Steps of writing 
According to Harmer, there are some steps in writing, those are planning, 
drafting, editing and final draft (Harmer, 2004). 
1) Planning 
In this step, the writer decides and selects the topic depending on the 
purposes of the writer itself. The writers can brainstorm their ideas about all 
things that are related to the topic and take notes about their ideas. the writeralso 
makes outlining of their writing. The last, the writer writes the main points and 
sub points in order in which they plan write about them. 
2) Drafting 
The writers begin to write and the outline will be guided for the writers to 
write in the writing process. The writers should develop their ideas in the 
paragraph. Beside that, the paragraph should be coherent between one with 
another.  
3) Editing 
The writers edit their draft to increase the content and the style of their 
writing to make it more interesting and readable. In the editing process, the writers 
must check their writing. When writers edit their draft, they will make some 
changes and often add a whole paragraph or more, take out one or more 
paragraphs, change the order of paragraph, add or take out whole sentences, 
rewrite the sentences, change the vocabularies and so on. 
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4) Final Draft 
In this step, the writer should rewrite their draft. The writer should take 
attention to detail of all words, sentences and paragraphs. It is the final paper of 
the writers writing and the result of the writing process. From the statements 
above, it can be concluded that writing is a skill that needs a process in expressing 
an idea or opinion that is written on a paper or other media. A good writing 
process can be done by preparing and determining the subject, then making drafts, 
and revising or post-writing.  
2. Dicto-Comp Technique 
a. Definition of Dicto-comp Technique 
According to Gorman in Ayesha Bashiruddin, Dicto comp is a technique 
for practicing composition. It is controlled writing that combines text dictation 
and text reconstruction. Basically, dicto-comp is a technique used in teaching 
leaning process which combines a dictation and composition (Wajnryb & Maley, 
1990). Based on richards et al in Ayesha Bashiruddin, a passage is read to a class, 
and then the students must write out what the understand and remember from the 
passage, keeping as closel to the original as possibly but using their own words 
necessary. Dicto-comp technique not only requires the students to write but 
demands careful listening and retention of the material read out. It involves the 
students’ ability to listen carefully, to summarize, to elaborate, and to use English 
in a particular context, the vocabulary of phrases useful in that particular context, 
and to organize the material (Bashiruddin, 1992).  
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b. Procedure of Dicto-comp Technique 
Based on Riley and Ilson, Dicto-comp technique is the best known of 
these. In the dicto-comp, the learners listen as the teacher reads a text to them. 
The teacher may read it several times, then the learners write what they can 
remember without any further help (Nation, 1991). In the dicto-comp the learners 
have to remember the idea in a text that is more than a hundred words long and 
express them in the words of the original or in their own word.  
c. Advantages of Dicto-comp Technique 
There were some advantages of dicto-comp technique, those are: 
Challenging, students hears the passage only twice and have to use their own 
knowledge of language to rewrite it. Student focus, focus on language accuracy as 
well as meaning. Dicto-comp not only requires the students to write but demand 
careful listening and retention of the material read out (Bashiruddin, 1992). 
d. Disadvantages of Dicto-comp Technique 
There were some disadvantages of dicto-comp technique, those: Teacher 
voice note comprehension. Teacher effect the word they are hearing (Wajnryb & 
Maley, 1990) 
C. Theoretical Framework 
The theoretical framework of this research served in the following diagram:  
 
 
Writing was one of important ability for students where this ability could be 
attained by a good technique that increased their ability in writing. One technique 
X          Y 
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in teaching writing was dicto-comp technique where it could help them to find out 
the main idea of the paragraph and develop it until could increase their writing 
ability. Therefore, in this research X as dicto-comp technique gave an impact to Y 
as the students in increasing students’ writing ability. 
D. Hypothesis 
1. Research Hypotheses 
Originally, the term hypothesis came from the Greek language which has 
two words “hupo” (temporary) and “thesis” (statement or theory), because 
hypothesis is a temporary statement that is still weak of the truth. Then, the 
experts interpret the meaning of the hypothesis is the conjecture to the relationship 
between two or more variables. On the basis of the definition above can be 
interpreted that the hypothesis is the answer or a provisional suspicion that must 
be tested the truth. 
The hypothesis of this research was the impact of using dicto-comp 
technique on students’ writing ability at second year students of English 
Education Department UIN Alauddin Makassar. 
2. Statistic Hypotheses 
Related to the previous explanations, the researcher formulated the 
hypothesis as in the following: 
H1: There was the impact of using dicto-comp technique on students’ writing 
ability. 
H0: There was noimpact of using dicto-comp technique on students’ writing 
ability. 
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CHAPTER III 
METHODOLOGY  
A. Research Method 
1. Research Design 
The method of this research was pre-experimental method with one group 
pre-test and post-test design. Pre-experimental design chose by several decisions 
such as the limited times, to simple calculate the subject of research, budget and 
the researcher power. The purpose of this technique was to find out the impact of 
using dicto-comp on students’ writing ability. We could see that how could 
students develop the passage or paragraph that researcher read it for them and 
increased their writing ability. This design presents as follow (Tuckman & Harper, 
2012). The design was as follow: 
 
 
 
Where:  
01  = pre-test  
 02 = post-test  
X  = treatment        
2. Research Variable 
A research focused on the study of the impact of a treatment, in 
accordance with what was explained by Arikunto, consists of two variables: 
independent variable and dependent variable (Arikunto, 2010). The independent 
Pre Test 
(01) 
Treatment 
X 
Post Test 
(02) 
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variable of this research was using dicto-comp Technique. While, the dependents 
variable of this research was students’ writing ability. 
B. Population and Sample 
1. Population 
Population is all subjects in the research (Arikunto, 2010). The population 
of this research was second-year students of English Education Department at 
UIN Alauddin Makassar in academic year 2017/2018, where they were consist of 
three classes. Thus, the total numbers of student were 98 students. 
Table 3.1 
Students Population of English Education Department 
 
No Class Gender  Total 
  Male Female  
1 PBI 1.2 2 30 32 
2 PBI 3.4 9 24 33 
3 PBI 5.6 6 27 33 
 TOTAL   98 
 
2. Sample 
The sample took the second year students in academic year 2017/2018 of 
English Education Department at UIN Alauddin Makassar. It would give the 
differences between my research and the other research which the other research 
focus on students school. Beside that, he sample took the students of PBI 1.2 were 
consist of 32 students as the subject of the research. Then, the method of taking 
sample in this research was purposive sampling technique. Purposive sampling 
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technique is chose by several considerations such as the limited time and 
capability, so the researcher was unable to take many samples. 
C. Instrument of the Research 
The instrument of quantitative research can be a test, interview, 
observation and questioner (Sugiyono, 2016). The instrument of this research used 
in collecting data was writing text as a test of the research which applied in pre-
test, treatment, and post-test. The test focused on writing text such as genre of 
text. The researcher used some media and technologies such as audio-visual, 
video, projected and the other media as the aid of these activities. 
D. Procedure of Collecting Data 
The research used two tests as instrument for collecting data namely pre-test 
and post-test. 
1. Pre-test 
The researcher gave the students pre-test. The test applied to find out the 
student proficiency and prior knowledge before giving treatment. The procedure 
of giving pre-test can be follows: 
a. Greeting. 
b. Ask students about their condition to make the class more relax and 
comfortable.  
c. Explain the mean and purpose of giving pre-test. 
d. Prepared the media learning such speaker, test and the answer sheet.  
e. Give the test and asnwer sheet.  
f. Give the direction and explanation about the test. 
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g. The students start to do the test. 
h. The last, collect the students’ answer sheet. 
2. Treatment 
The researcher gave them some treatments. It was conduct in sixth 
meetings. In this case the researcher gave explanation about dicto-comp technique 
then the researcher distributed the dicto-comp technique to students. The 
procedure of this technique was the student must listen to the researcher reading 
the paragraph until 3 times and then they re-write the paragraph based on their 
ability to remember the main ideas of the paragraph. The researcher used narrative 
text as a one of genre in writing. Besides that, researcher used video and also 
voice recorder in giving the student treatment of this research. Thus, dicto-comp 
technique focused on writing text. 
3. Post-test 
After giving treatment, the researcher gave post-test to find out the 
different in students’ writing ability between pre-test and post-test. During the 
students writing process the researcher looked for the students’ ability in 
developing the text and also how they could remember the paragraph. The test 
gave the same content which was narrative text but different from the materials 
and the procedure of giving post was same with pre-test procedure. 
4. Checklist 
The researcher came to the class of English Education Department in 
academic year 2016/2017 in the second-year students. The procedure of taking 
preliminary study was follows: 
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Firstly, the researcher ask the total students in class PBI 1.2, PBI 3.4 and 
PBI 5.6. secondly, the researcher conclude the students’ population of English 
education department in academic year 2016/2017. Afterward, the researcher 
came to the class of English Education Department in academic year 2016/2017 
and Ask some students about writing and make a simple interview about their 
writing ability. 
E. Technique of Data Analysis 
The data from the students was calculated in the mean score to find out the 
students’ writing ability. It was aimed from ESL composition profile by Jacobs et 
al. that he stated there were five components of good writing as follows content, 
organization, vocabulary, grammar and mechanics. 
1. Scoring and classifying the students’ ability  
According to Jacob (1981), students’ writing scoring consists of content, 
organization, vocabulary, grammar and mechanic. It helped the researcher to see 
the students score in writing. So that, the research knew the progress between 
students score in pre-test and post-test by scoring and classifying their result 
sheet. 
Table 3.2 
Students Writing Scoring 
 
 Score Level Criteria 
Content 
 
30-27 
 
 
26-23 
 
Very Good 
 
 
Good 
 
 If the central purpose, the unity, the 
coherence and continuity of 
paragraph are all correct. 
 If the paragraph contained few 
errors of the central purposes, 
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22-20 
 
 
19-17 
 
 
 
16-13 
 
Average 
 
 
Poor 
 
 
 
Very Poor 
unity, coherence, and continuity. 
 If the paragraph contained some 
errors of the central purposes, 
unity, coherence and continuity 
 If the paragraph or composition 
dominated by errors of the central 
purposes, unity, coherence and 
continuity. 
 If the central purpose, unity, 
coherence, and continuity are all 
incorrect. 
Organization 20-18 
 
17-15 
 
14-12 
 
11-9 
 
8-5 
Very Good 
 
Good 
 
Average 
 
Poor 
 
Very Poor 
 If the words, sentences line up 
easily from a clear pattern 
 If the paragraph contain few errors 
of words. 
 If the paragraph contain some 
errors of words and sentences. 
 If the paragraph dominated by 
errors of words and sentences. 
 If the words in sentence and 
paragraph are all incorrect. 
Vocabulary 
 
20-18 
 
17-15 
 
 
14-12 
 
 
11-9 
Very Good 
 
Good 
 
 
Average 
 
 
Poor 
 If the paragraph containing wide 
range of vocabulary, using effective 
words. 
 If the paragraph contain occasion 
errors of the vocabulary but the 
meaning not obscured. 
 If the paragraph contain frequent 
errors of the vocabulary but the 
meaning confused. 
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8-5 
 
Very Poor 
 If the paragraph dominated by 
errors of vocabulary. 
 If the vocabulary of the paragraph 
are all incorrect. 
Grammar 25-23 
 
22-20 
 
19-16 
 
15-9 
 
 
8-5 
Very Good 
 
Good 
 
Average 
 
Poor 
 
 
Very Poor 
 If the grammar of the paragraph are 
all correct. 
 If the paragraph contain few errors 
of grammar. 
 If the paragraph contain some 
errors of grammar. 
 If the paragraph dominated by 
errors of grammar. 
 If the paragraph of the paragraph 
are all incorrect. 
Mechanic 5 
 
4 
 
 
3 
 
 
2 
 
 
1 
Very Good 
 
Good 
 
 
Average 
 
 
Poor 
 
 
Very Poor 
 If there are no problems of spelling, 
punctuation, capitalization. 
 If there are few errors of spelling, 
capitalization, paragraphing but not 
observed. 
 If there are some errors of spelling, 
punctuation, capitalization, 
paragraphing. 
 If there are many errors of spelling, 
punctuation, capitalization and 
paragraphing. 
 Illegible writing. 
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2. Classifying the score of students by using following scale. 
Table 3.3 
Classifying Score of Students 
 
No Classification Score 
1. 
2. 
3. 
4. 
5. 
Excellent 
Good 
Fair 
Poor 
Very Poor 
100-91 
90-76 
75-61 
60-51 
Less than 50 
 
3. Calculating the collecting data from the students in answering the test, the 
researcher used formula to get mean score of the students as follow(Gay, Mills, & 
Airasian, 2006): 
N
X
X

  
Where: 
 X  : Mean score. 
 ∑X  : The sum of all scores. 
 N  : The total number of sample.   
4. Finding out standard deviation of the students’ score in pre-test and post-
test by applying formula below:  
SD = 
1N
SS
 
Where: 
SD : Standard deviation. 
SS : The sum of square.
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N : Total number of students. 
5. Calculating the sum of square both experimental and controlled group 
using formula as followed (Gay et al., 2006). 
SS=     
     
 
 
Where: 
 SS : the sum of square. 
 N : total number of the subjects. 
       : the sum of all square; each score is squared and all the squares are            
added up. 
6. To find out the mean score differences by using the formula: 
     D = 
  
 
 
Where: 
D  : The mean of the differences score 
ƩD : The sum of the differences score 
N : The total number of students. 
 
7. Finding out the significant difference between the pre-test and post-test by 
calculating the value of the t-test. The formula was follow (Gay et al., 2006). 
t = 
 
√     
     
      
 
Where:  
t  : test of significance. 
D : the mean of the differences score. 
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∑D : the sum of the differences score. 
N : the total number of the students. 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
This chapter particularly covers the findings and discussion. The findings 
of the research consist of the result from the data collected through a writing test 
which were pre-test and post-test. Then, the discussion describes further 
explanation and interpretation of the findings given.  
A. Findings 
The finding of this research dealt with the students score of pre-test and 
post-test, the frequency distribution and percentage of the students’ score, the 
mean score and standard deviation, the t-test value and the hypothesis testing. The 
findings were described as follows.  
1. The Frequency Distribution and Percentage of Students’ Pre-test 
and Post-test. 
Table 4.1 
The Frequency Distribution and Percentage of the Students’ Pre-test Score 
 
No Classification Score F % 
1 
2 
3 
4 
5 
Excellent 
Good 
Fair 
Poor 
Very Poor 
100-91 
90-76 
75-61 
60-51 
Less than 50 
0 
18 
14 
0 
0 
0 
56.25% 
43.75% 
0 
0 
 TOTAL  32 100% 
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Table 4.1above showed the frequency and the percentage of the students’ 
pre-test score. There were no students who got excellent score in pre-test and also 
for poor and very poor score. The students got good score (18 is 56.25%) and fair 
score (14 is 43.75%). Therefore, the result it can be concluded that the students’ 
writing achievement on pre-test range in good to fair classification. 
Table 4.2 
The Frequency Distribution and Percentage of the Students’ Post-Test Score 
 
No Classification Score F % 
1. 
2. 
3. 
4. 
5. 
Excellent 
Good 
Fair 
Poor 
Very Poor 
100-91 
90-76 
75-61 
60-51 
Less than 50 
0 
 27 
5 
0 
0 
0 
84.37% 
15.63% 
0 
0 
 TOTAL  32 100% 
 
Table above showed the frequency and the percentage of the students’ 
post-test score where dominated in good score 27 (84.37%) and fair score 5 
(15.63%). While there were students got excellent, poor and very poor score. 
Therefore, the result can be concluded that the students’ writing achievement in 
post-test range in good to fair classification that same with the result of pre-test 
classification. Based on the result above, it can be concluded that in pre-test and 
post-test classification had same rate percentage score but the students’ post-test 
rate percentage was higher than the percentage in the pre-test.  
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2. The Frequency Distribution and Percentage of Writing Components 
in Pre-Test and Post-Test 
Table 4.3 
The Frequency Distribution and Percentage of Students Score for Content 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
30-27 
26-23 
22-20 
19-17 
16-13 
0 
21 
11 
0 
0 
0 
65.63% 
34.37% 
0 
0 
0 
24 
8 
0 
0 
0% 
75% 
25% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.3 showed that the frequency distribution and percentage of 
students’ score for content in pre and post-test. Based on the table above that 
showed only the significant improvement in good score which the post-test 
students’ score 21 (65.63%) to 24 (75%). Beside that, for average students’ score 
has decreased from 11 (34.37%) to 8 (25%) students. It can be concluded that, 
there was an improvement of students writing ability in content and the means had 
an upgrading with the students’writing ability especially in content assessment 
after giving treatment. 
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Table 4.4 
The Frequency Distribution and Percentage of Students Score for 
Organization 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
20-18 
17-15 
14-12 
11-9 
8-5 
0 
24 
8 
0 
0 
0 
75% 
25% 
0 
0 
0 
21 
11 
0 
0 
0% 
65.63% 
34.37% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.4 showed that the frequency distribution and percentage of 
students score for organization in pre and post-test. It showed that it had 
significant reduction of the percentage of the students score which in pre test for 
good classification 24 (75%) but in pre-test score only 21 (65.63%). In other hand, 
the improvement occur inaverage classification which in pre test (25%) student 
while in post-test (34.37%). Then, there was nothing can got score in very good, 
poor and very poor classification. So, it was explained that the students’ writing 
ability had not an upgrading in organization. 
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Table 4.5 
The Frequency Distribution and Percentage of Students Score for 
Vocabulary 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
20-18 
17-15 
14-12 
11-9 
8-5 
5 
23 
4 
0 
0 
15.63% 
71.87% 
12.5% 
0 
0 
0 
28 
4 
0 
0 
0% 
87.5% 
12.5% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.5 above, showed that the frequency distribution and percentage 
of students score for vocabulary in pre test and post-test. Based on the table, very 
good classification score in pre-test (15.63%) to in post-tes (0%). It described the 
reduction for very good classification while in good classification had showed 
significant improvement which 23 (71.87%) to 28 (87.5%) students. Average 
classification had same score that only 4 (12.5%) students in pre-test and post-test 
scores. Then, there was nothing improvement in poor classifacation and very poor 
classification. Thus, the students writing ability had an upgrading in vocabulary. 
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Table 4.6 
The Frequency Distribution and Percentage of Students Score for Grammar 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
25-23 
22-20 
19-16 
15-9 
8-5 
0 
16 
15 
1 
0 
0% 
51% 
46.88% 
2.12% 
0 
0 
24 
8 
0 
0 
0% 
75% 
25% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.6 showed the frequency distribution and percentage of 
students’ score for grammar in pre and post-test. As well as in the table above, 
there was significant improvement of students’ writing ability. Good classification 
indicated that the improvement of students’ grammar which 16 (51%) students 
came high to 24 (75%). Although, there were nothing students got very good 
classification score. Not only average classification has decreased but also poor 
classification. So, it can be concluded that the grammar assessment classification 
had an upgrading with the students’ writing ability. 
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Table 4.7 
The Frequency Distribution and Percentage of Students Score for Mechanic 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
5 
4 
3 
2 
1 
0 
8 
22 
2 
0 
0 
25% 
68.75% 
6.25% 
0 
1 
24 
7 
0 
0 
3.13% 
75% 
21.87% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
Based on the table 4.7 above, showed that the frequency distribution and 
percentage of students’ score for mechanic classification in pre test and post-test. 
Very good classification had increasing in post-test although that only 1 (3.13%). 
Good classification also showed the significant increasing which in pre-test 8 
(25%) students, but after giving the treatment there was improvement with the 
students’ score 24 (75%) that reached this classificationin post-test. Meanwhile, 
average 22 (68.75%) had reduced to 7 (21.87%) score. It happened also with poor 
classification which had reduced from 2 (6.25%) to 0 (0%). Thus, in mechanic 
classification had an upgrading with the students’ writing ability. 
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3. The Mean Score and Standard Deviation of Pre-Test and Post-Test 
The mean score and the standard deviation were presenting in the 
following table: 
Table 4.8 
The mean score and standard deviation of pre-test and post-test 
 
Test Mean Score Standard Deviation 
Pre-Test 
Post-Test 
76.15 
78.46 
4.174 
3.177 
 
Table 4.8 above shows the mean score and standard deviation. The mean 
score of pre-test was 76.15 while the mean score of post-test was 78.46. It 
indicates that the score of pre-test is lower than post-test score but it is not more 
significant differences. Besides that, the standard deviation of pre-test was 4.174 
while the standard deviation of post-test was 3.177, it indicates that the standard 
deviation score of pre-test is higher than standard deviation of post-test score. 
4. T-test Value 
In order to know whether or not the mean score was significantly 
different between two variables those pre-test and post-test, at the level 
significance 0.05 with degrees of freedom (df) N-1, where N is number of 
students (32), t-test for non-independent sample was applied. The following table 
shows the result of the calculation. 
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Table 4.9 
The t-test value of the students’ writing achievement 
 
Variable T-Test Value T-Table Value 
X2-X1 3.267 2.042 
 
For the level of significance (p) = 0.05 and the degree of freedom = 37, 
then t-table value is 2.021. Thus, the value of the t-test was higher than the t-table 
(3.267>2.042). It indicates that there is significant differences between the pre-test 
and post-test on students’ writing improvement after being taught writing ability 
by using dicto-comp technique.  
5. Hypothesis Testing 
Table 4.10 
The Result of Hypothesis 
 
Mean Score Value  
Pre-Test Post-Test T-test Value T-table Value 
76.15 78.46 3.267 2.042 
 
The result of the statistical analysis of t-test at he level significance 0.05 
with degree of freedom (df) = N-1, where N=32 that indicated that there was a 
significant difference between mean score of pre-test and post-test score. The 
mean score of pre-test was 76.15 and post-test was 78.46. The t-test value (3.267) 
was higher than the t-table value (2.042). Therefore, alternative hypothesis (H1) 
was accepted and null hypothesis (H0) was rejected. Thus, it can be concluded 
that there was a significant difference between pre-test and post-test students’ 
writing ability at second year students of English Education Department after 
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giving treatment by using Dicto-comp technique. The difference shows the 
increasing based on the result of the test. 
B. Discussion 
This section contains about the findings interpretation above. In this study, 
the researcher used Dicto-comp as a suitable technique to apply in students 
writing classroom. Based on the problem statement, the result of this study could 
be follows: 
1. Dicto-comp is a one of technique that use in teaching writing. This 
technique can help students to increase their writing ability. According to 
Gormenin Ayesha Bashiruddin (1992), Dicto-comp is a technique for practicing 
composition. In the application of this technique, teacher reads the text several 
times usually until three times then the students would re-write the text by their 
own words. It is appropriate with Riley and Ilson in Paul Nation (1991), in the 
dicto-comp, the learners listen as the teacher reads a text to them. The teacher may 
read it several times then the learners write what they can remember without any 
further help. Thus, Dicto-comp is suitable as a technique that applying in teaching 
writing at second year students of English education department and the writer 
states that the use of dicto-comp is one of the various techniques that is useful in 
teaching writing.  
2. Regarding the impact of using dicto-comp technique on students’ writing 
ability, the researcher found that the students’ ability in writing after giving them 
the treatment had improvement. It can be seen from the student scores through 
their pre-test and post-test score. Besides, there were two researchers that have 
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conducted the study. The first study was conducted by Rofiqoh (2013), et al. “The 
Writing Skill of the Eleventh-Grade Students of SMK Tunas Harapan Pati Taught 
by Using Dicto-comp Technique in the Academic Year 2013/2014”. The focus of 
her study was to find out the significant different between students who using 
dicto-comp technique and without using dicto-comp technique. Through her 
study, she proved that dicto-comp technique can improve students’ ability in 
writing and can be one of technique in teaching writing in SMK Tunas Harapan 
Pati. 
The second study was conducted by Ni’mah (2012), et al. “The Ability of 
Writing Recount Text of the English-Grade Students of Mts. Miftahul Huda 
Ngasem Batealit Jepara Taugh by Using Dicto-comp Technique in the Academic 
Year 2011/2012”. The focus of her study is to find out whether there is any 
significant different of the writing skill. She used experimental research with 
quasi experiment design. Through her study, dicto-comp technique can be 
effective to teach writing and make teaching learning process was more 
interesting.  
Some definitions about Dicto-comp technique was explained by Ayesha 
Bashiruddin (1992) Dicto-comp is a good way to take off and later write free 
paragraph.  Besides that, Robert Ilson (1962) said the Dicto-comp technique 
provides training and spelling, writing and the comprehension of written or 
spoken material. Therefore, this technique can improve students’ ability in writing 
and helped them to focus on the idea of passage. 
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The researcher can conclude from above findings and theory that Dicto-
comp is a suitable technique in writing classroom at second year students of 
English education department. The result of this study showed that this technique 
have influence to improve students’ writing ability. The researcher found that 
applying Dicto-comp technique was effective to improve students’ ability in 
writing (see the table 4.8 and table 4.9). It was indicated by the total pre-test was 
2.437 with the mean score was 76.15 and total post-test was 2.511 with the mean 
score was 78.46. Thus, the result of the t-test (3.267) was higher than t-table result 
(2.042). 
3. Dicto-comp is a one of technique in guided writing that designed to 
improve students’ ability in writing by using some media such audio recorder. 
Thus, they become more focus to listen the audio and more carefully to hear the 
story or paragraph, and also students have an increase in various writing 
components those are content, vocabulary, grammar, organization and mechanic. 
Besides that, students were not only has improved in writing ability but also 
indirectly have improved their listening ability. The statements was appropriate 
with Ayesha (1992) that she said Dicto-comp technique not only requires the 
students to write but demands careful listening and retention of the material read 
out. It involves the students’ ability to listen carefully, to summarize, to elaborate 
and to use English in a particular context, the vocabulary of phrases useful in that 
particular context, and to organize the material. In addition, the use of media in 
the application can also eliminate student boredom and make them more focused 
in learning process. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 In this last chapter, the researcher would like to present the conclusion of 
this study and some suggestions for further research. The researcher gave a whole 
summary for all the major points that have been mentioned in the previous 
chapters in the conclusion. While in the suggestion, the researcher stated some 
suggestion dealing with dicto-comp for further study. 
A. Conclusion 
Based on the result of the data analysis, research findings, and discussion in 
the previous chapter, the researcher concluded that: 
1. The use of Dicto-comp technique is effective and suitable to be applied in 
teaching writing at second year students of English education department. 
2. The students writing ability has an improvement after using dicto-comp 
technique at second year students of English education department. 
3. There is an impact of using Dicto-comp technique on students writing 
ability at second year students of English Education Department. The use of this 
technique is better for students because it can make them active in learning 
process and indirectly can improve their listening ability through the teachers’ 
reading. 
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B. Suggestion 
 In relation to the conclusion above, the researcher would like to give 
suggestion the following points: 
1. For Student 
This technique helped students to improve their writing ability, make them 
focus on the passage and not to bored in teaching writing. 
2. For Teacher 
 The English teachers have to be more creative and can give their students 
motivation in learning process. It would be better if the teachers can find out the 
best technique that related to the materials. Therefore, to give contribution to 
English teacher in teaching writing they can use Dicto-comp technique. 
3. For Another Researcher 
 Using Dicto-comp technique was proven effective in teaching students’ 
writing. So, it is suggested for further researcher to find out the significance and 
other components about Dicto-comp technique in other skills and levels. 
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APPENDIX I 
Lesson Plan 
(First Treatment) 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative Text 
Title   : How I Relax 
Class   : PBI 1.2  
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “How I Relax” read 
by the teacher. 
- Students are able to write narrative composition with their own words 
based on the information about “How I Relax” read by the teacher. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one 
 Listen to the teacher 1st reading. 
 
How I Relax 
 
The way I relax when I get home from school on Thursday night is, first of 
all, to put my three children to bed. Next, I run hot water in the tub and puts in lots 
of perfumed bubble bath. As the bubbles rise, I undress and get into the tub. The 
water is relaxing to my tired muscles, and the bubbles are tingly on my skin. I lie 
back and put my feet on the water spigots and spray water over the tub. 
After about ten minutes of soaking, I wash myself with scented soap get 
out and dry myself off, and put on my nightgown. Then I go downstairs and make 
myself two hams, lettuce and tomato sandwiches on white bread and pour myself 
a tall glass of iced tea with plenty of sugar and ice cubes. I carry these into the 
living room and turn on the television. To get comfortable, I sit on a couch with a 
pillow behind my back and my legs under me. I enjoy watching “The Tonight 
Show” or a late movie. The time is very peaceful after a long, hard day of 
housecleaning, cooking, washing, and attending night class. (English Skill. 
McGraw Hill, 2011). 
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Task two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
a. The Teaching Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
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Lesson Plan 
(Second Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative  
Title   : A Great Place to Learn English 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “A Great Place to 
Learn English” read by using voice recorder. 
- Students are able to write narrative composition with their own words 
based on the information about “A Great Place to Learn English” that 
is read by using voice recorder. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one 
 Listen to the teacher 1st reading. 
 
A Great Place to Learn English 
 
Every year thousands of students go abroad to study English. Many of 
these students think you can only learn English well in an English speaking 
country, but I disagree. In my opinion, my country is an excellent place to learn 
English because it has good teachers, a variety of learning materials and many 
places to study. 
First of all, we have many good English teachers in my country. Some are 
local and some are native English speakers. For example, I am taught by a local 
and a native English teacher. I find learning from both of them perfect for 
studying English.  
Second, it is worth considering that there is a wide variety of learning 
materials available here. There are many English books, CDs and computer 
programs that students can use. For example, in my class, I read English books 
full of interesting articles. At home, I use CDs to practice my listening and play 
English games on my computer. 
Last but not least, there are many places to learn English in my country. 
Apart from school, I can also study English at institutions and camps. For 
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example, I have been to several camps which have helped me with my speaking 
and listening skills. 
In conclusion, I do not feel that students need to go abroad to learn English 
properly. With its excellent teachers, learning materials and places to study, I 
think my country is a great place to learn English. (Let’s Write) 
 
Task two 
 Listen carefully to the teacher 2nd reading. 
Task three 
 Write some sequence signals 
Task four 
 Listen to the teacher 3nd reading. 
Task five  
 Write some pronoun from the text. 
 
4. Teaching Learning Activity 
Approach : Communicate Approach 
Technique : Dictation Composition (Dicto-Comp)  
Media  : Voice Recorder, Speaker 
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Lesson Plan 
(Third Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : Phone Invasion 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “Phone Invasion” 
read by using voice recorder. 
- Students are able to write narrative composition with their own words 
based on the information about “Phone Invasion” read by using voice 
recorder. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one 
 Listen to the audio recorder 1st reading.  
 
Phone Invasion 
Ten years ago, most adults had regular cellphones.Now people have 
smartphones.With smartphones, you can not only call people, but you can also go 
online, download new games,calculate a math problem, organize your schedule, 
and more.Smartphones are really helpful.Even kids have smartphones now.People 
use their phones a lot these days, especially when they are waiting.People do not 
like to be bored, so they go on their phones. 
A lot of news reports are saying that people are looking at their phones 
way too much.People look at their phones when they are with others, and that is 
bad.Being addicted to something is never good.When you go into a restaurant and 
look at other customers, most of them have phonesin their hands.They would 
rather text, play a game, or go online than talk to the people around them.Some 
restaurants have even offered a free meal or a discount if customers are willingnot 
to use their phones for an entire hour!People also use their phones before they 
sleep.This is bad for them, because it makes it harder for them to go to sleep.  
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The light from the phone tricks our bodies into thinking we need to be 
awake.How much do you use your phone? Will you change anything about how 
you use your phone because of hearing this information? 
 
Task two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
D. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
E. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
5. Teaching Learning Activity 
b. The Teaching Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
Media: Audio Recorder, Speaker. 
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Lesson Plan 
(Fourth Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : Going with a Group 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “Going with a 
Group” read by teacher. 
- Students are able to write narrative composition with their own words 
based on the information about “Going with a Group” that read by the 
teacher. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one: Listen to the voice recorder.  
 
 
Going with a Group 
 
Many students think it is a good idea to go with a group of friends when 
they study abroad. I agree. I think studying abroad in a group is less stressful, 
more fun and less lonely than studying alone. 
First of all, studying with friends is least stressful than studying alone. In 
another country, students face problems which their friends can help them with. 
When I was studying in the United States, my friends often helped me with my 
English. This made my experience much less stressful. 
Second, it is more fun to study abroad in a group. Friends can have a lot of 
fun together. By way of example, my friends and I had so much visiting 
museums. I am sure it would not have been as enjoyable without them. 
Last, studying in a group is less lonely than studying alone. Although 
student may feel very lonely in a foreign country, being with friends can help. As 
an example, when I was aboard, I never felt too lonely because my friends were 
there. 
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I think it is better to study abroad in a group than to study alone. With their 
friends, students will find their experience less stressful and less lonely than by 
themselves. (Let’s Write) 
 
Task Two 
 Write the sequence signal from the text that teacher read it 
before. 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some pronouns from the text that teacher read it before. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Write some phrasal verb that you hear before.  
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
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Lesson Plan 
(Fifth Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : Homeschooling 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “Homeschooling” 
read by the voice recorder. 
- Students are able to write narrative composition with their own words 
based on the information about “Homeschooling” read by using voice 
recorder. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one: Listen to the teacher 1
st
 reading. 
 
Homeschooling 
 
This week, most children went back to school. However, there are 
thousands of children who did not. Instead, they will study at home. This is called 
homeschooling. Homeschooling is actually older than regular school. In the past, 
children learned at home because schools did not exist. Even after schools 
appeared in the city, there were few schools in the country. As a result, many 
children still had to study at home. Some famous people were homeschooled, 
including Abraham Lincoln and Thomas Edison. 
For much of the 1990s, homeschooling was rare. However, in the 1970s, 
many parents started homeschooling their children. They choose to do this for 
several reasons. Some parents thought the local schools were bad, so they decided 
to teach their children themselves. Others wanted their children to learn about 
religion, which was not taught at school.  
These days, homeschooling is very popular in Western countries. The 
United Kingdom has about 50,000 homeschooled children, and Canada has 
around 60,000. The United States has the highest number, with as many as 1.1 
million homeschooled children. Considering these numbers, homeschooling is 
likely to remain for years to come. (Let’s Write) 
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Task Two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
Media: Voice Recorder, Speaker. 
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Lesson Plan 
(Sixth Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : You Cannot Please Everyone 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
  
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “You Cannot 
Please Everyone” read by the teacher. 
- Students are able to write narrative composition with their own words 
based on the information about “You Cannot Please Everyone” read by 
the teacher. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one: Listen to the teacher 1
st
 reading. 
 
You Cannot Please Everyone 
 
A man and his son were leading a buffalo to the marker. Someone seeing 
them pass by called out to the man, “why don’t you ride?” the man then sat on the 
buffalo while his son walked alongside. 
Soon they passed an old woman who called out to the man, “why are you 
lazy? You are big strong man. Why don’t you walk and let your son ride instead?” 
The man got down from the buffalo and told his son to ride. Just before they 
reached the town, an old man working in the fields called out to them, “It’s not 
right for a boy to ride while his father walks.” 
The man then sat on the buffalo behind his son. They had not gone very 
far when someone else called out to them, “why are you so cruel? How can a 
buffalo carry two persons?” 
Both the man and his son jumped off the buffalo. They cut a branch off a tree and 
tied the buffalo’s feet to it. They carried the branch between them. 
When they entered the town, some children called out laughingly to them, 
“how can you carry a buffalo? The buffalo should carry you.” The buffalo was 
frightened by the noise. It was able to set itself free and it ran away as fast as it 
could. The man and his son never saw the buffalo again. 
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As they were walking home, the man said to his son, “We’ve learned a 
good lesson today. You can never hoper to please everyone no matter how hard 
you try!” (Step by Step. Azhar Arsyad, 2003) 
 
Task Two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
 
 
 
 
 
 
 
µ Finish µ 
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APPENDIX II 
The Students’ Score in Pre-test 
No Nim      Score 
  C O V G M  
1. Student 1 25 17 17 20 4 83 
2 Student 2 20 17 16 20 3 76 
3 Student 3 23 16 16 20 3 78 
4 Student 4 23 14 15 21 4 77 
5 Student 5 25 17 17 20 4 83 
6 Student 6 25 15 15 20 3 78 
7 Student 7 23 14 15 19 3 74 
8 Student 8 24 14 14 19 3 74 
9 Student 9 23 16 15 16 2 72 
10 Student 10 25 17 16 16 3 77 
11 Student 11 20 15 17 16 4 74 
12 Student 12 22 15 17 19 4 77 
13 Student 13 25 13 17 20 3 78 
14 Student 14 24 14 16 20 3 77 
15 Student 15 23 14 12 20 3 72 
16 Student 16 20 15 18 17 3 73 
17 Student 17 25 17 21 21 3 87 
18 Student 18 20 15 14 16 3 68 
19 Student 19 24 15 15 20 3 77 
20 Student 20 20 16 19 17 4 76 
21 Student 21 22 14 16 18 3 73 
22 Student 22 20 15 16 20 3 74 
23 Student 23 22 17 18 17 3 77 
24 Student 24 23 17 18 18 3 79 
25 Student 25 25 16 15 22 4 82 
26 Student 26 23 15 17 17 3 75 
27 Student 27 23 16 16 18 2 75 
28 Student 28 20 16 15 17 3 71 
29 Student 29 25 15 15 20 3 78 
30 Student 30 23 12 14 15 3 67 
31 Student 31 20 15 17 20 3 75 
32 Student 32 24 15 17 20 4 80 
 TOTAL 706 489 516 599 102 2.437 
 
Note :  
C= Content, O= Organization, V= Vocabulary, G= Grammar, M= Mechanic. 
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APPENDIX III 
The students Score in Post-test 
No Nim      Score 
  C O V G M  
1. Student 1 26 16 16 22 4 84 
2 Student 2 24 15 16 20 4 79 
3 Student 3 24 17 17 21 4 83 
4 Student 4 23 15 17 20 4 79 
5 Student 5 24 15 14 20 4 77 
6 Student 6 21 15 15 20 3 74 
7 Student 7 22 15 15 19 4 75 
8 Student 8 22 16 17 19 4 78 
9 Student 9 21 15 15 20 3 74 
10 Student 10 23 14 17 21 4 79 
11 Student 11 22 14 14 22 4 76 
12 Student 12 25 14 14 22 4 79 
13 Student 13 25 15 17 22 3 82 
14 Student 14 24 14 15 20 4 77 
15 Student 15 25 15 16 17 4 77 
16 Student 16 25 16 17 21 4 83 
17 Student 17 26 16 16 21 4 83 
18 Student 18 24 15 14 21 4 78 
19 Student 19 25 14 16 20 4 79 
20 Student 20 24 14 17 18 4 77 
21 Student 21 20 15 15 19 3 72 
22 Student 22 25 17 17 22 3 84 
23 Student 23 24 14 17 22 4 81 
24 Student 24 23 15 15 20 3 76 
25 Student 25 25 16 16 22 5 84 
26 Student 26 24 16 15 20 4 79 
27 Student 27 24 14 16 21 4 79 
28 Student 28 24 13 15  21 3 76 
29 Student 29 22 14 16 19 4 75 
30 Student 30 23 15 15 19 4 76 
31 Student 31 23 15 16 19 4 77 
32 Student 32 22 14 17 22 4 79 
 TOTAL 754 478 505 652 122 2.511 
 
Note :  
C= Content, O= Organization, V= Vocabulary, G= Grammar, M= Mechanic. 
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APPENDIX IV 
The Classification of Students Score in Pre-test 
No Nim Score Classification 
1. Student 1 83 Good 
2 Student 2 76 Good 
3 Student 3 78 Good 
4 Student 4 77 Good 
5 Student 5 83 Good 
6 Student 6 78 Good 
7 Student 7 74 Fair 
8 Student 8 74 Fair 
9 Student 9 72 Fair 
10 Student 10 77 Good 
11 Student 11 74 Fair 
12 Student 12 77 Good 
13 Student 13 78 Good 
14 Student 14 77 Good 
15 Student 15 72 Fair 
16 Student 16 73 Fair 
17 Student 17 87 Good 
18 Student 18 68 Fair 
19 Student 19 77 Good 
20 Student 20 76 Good 
21 Student 21 73 Fair 
22 Student 22 74 Fair 
23 Student 23 77 Good 
24 Student 24 79 Good 
25 Student 25 82 Good 
26 Student 26 75 Fair 
27 Student 27 75 Fair 
28 Student 28 71 Fair 
29 Student 29 78 Good 
30 Student 30 67 Fair 
31 Student 31 75 Fair 
32 Student 32 80 Good 
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APPENDIX V 
The Classification of Students Score in Post-test 
No Nim Score Classification 
1 Student 1 84 Good 
2 Student 2 79 Good 
3 Student 3 83 Good 
4 Student 4 79 Good 
5 Student 5 77 Good 
6 Student 6 74 Fair 
7 Student 7 75 Fair 
8 Student 8 78 Good 
9 Student 9 74 Fair 
10 Student 10 79 Good 
11 Student 11 76 Good 
12 Student 12 79 Good 
13 Student 13 82 Good 
14 Student 14 77 Good 
15 Student 15 77 Good 
16 Student 16 83 Good 
17 Student 17 83 Good 
18 Student 18 78 Good 
19 Student 19 79 Good 
20 Student 20 77 Good 
21 Student 21 72 Fair 
22 Student 22 84 Good 
23 Student 23 81 Good 
24 Student 24 76 Good 
25 Student 25 84 Good 
26 Student 26 79 Good 
27 Student 27 79 Good 
28 Student 28 76 Good 
29 Student 29 75 Fair 
30 Student 30 76 Good 
31 Student 31 77 Good 
32 Student 32 79 Good 
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APPENDIX VI 
The Total Row Score of Students’ Pre-test and Post-test 
No. Nim X1 
Pre-
test 
X2 
Post-
test 
X1
2 
Pre-test 
X2
2 
Post-
test 
D 
(Gain) 
D
2
 
1. Student 1 83 84 6889 7056 1 1 
2 Student 2 76 79 5776 6241 3 9 
3 Student 3 78 83 6084 6889 5 25 
4 Student 4 77 79 5929 6241 2 4 
5 Student 5 83 77 6889 5929 -6 36 
6 Student 6 78 74 6084 5476 -4 16 
7 Student 7 74 75 5476 5625 1 1 
8 Student 8 74 78 5476 6084 4 16 
9 Student 9 72 74 5184 5476 2 4 
10 Student 10 77 79 5929 6241 2 4 
11 Student 11 74 76 5476 5776 2 4 
12 Student 12 77 79 5929 6241 2 4 
13 Student 13 78 82 6084 6724 4 16 
14 Student 14 77 77 5929 5929 0 0 
15 Student 15 72 77 5184 5929 5 25 
16 Student 16 73 83 5329 6889 10 100 
17 Student 17 87 83 7569 6889 -4 16 
18 Student 18 68 78 4624 6084 10 100 
19 Student 19 77 79 5929 6241 2 4 
20 Student 20 76 77 5776 5929 1 1 
21 Student 21 73 72 5329 5184 -1 1 
22 Student 22 74 84 5476 7056 10 100 
23 Student 23 77 81 5929 6561 4 16 
24 Student 24 79 76 6241 5776 -3 9 
25 Student 25 82 84 6724 7056 2 4 
26 Student 26 75 79 5625 6241 4 16 
27 Student 27 75 79 5625 6241 4 16 
28 Student 28 71 76 5041 5776 5 25 
29 Student 29 78 75 6084 5625 -3 9 
30 Student 30 67 76 4489 5776 9 81 
31 Student 31 75 77 5625 5926 2 4 
32 Student 32 80 79 6400 6241 -1 1 
 Total ∑X1= 
2437 
∑X2= 
2511 
∑X1
2
= 
186133 
∑X2
2
= 
197348 
∑D= 
74 
∑D2= 
668 
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APPENDIX VII 
Mean Score 
Mean score of the students’ pre-test 
 X = 
  
 
 
= 
     
  
  
= 76.15 
Mean score of the students’ post-test 
 X = 
  
 
 
= 
     
  
  
= 78.46 
Mean score of different score 
 D = 
  
 
 
= 
  
  
 
= 2.31 
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APPENDIX VIII 
The Standard Deviation of Students’ Pre-test 
 SD = √
  
   
   Where:SS = ∑x2 – 
(  ) 
 
 
= 186133 – 
(    ) 
  
 
     = 186133 – 
         
  
 
     = 186133 – 185.592.78 
SS = 540.22  
 SD = √
  
   
= √
      
    
 
   = √
      
  
 
   = √       
 SD = 4.174 
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APPENDIX IX 
The Standard Deviation of Students’ Post-test 
 
 SD = √
  
   
   Where: SS = ∑x2 – 
(  ) 
 
 
= 197348 – 
(     ) 
  
 
     = 197348 – 
         
  
 
     = 197348 – 197.035,03 
SS = 313 
 SD = √
  
   
= √
   
    
 
   = √
   
  
 
   = √       
 SD = 3.177 
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APPENDIX X 
Calculating of the T- test 
 t = 
 
√       
(  ) 
 
 (   )
 
  = 
    
√      
(  ) 
  
  (    )
 
  = 
    
√      
     
  
  (  )
 
  = 
    
√            
   
 
  = 
    
√      
   
 
  = 
    
√     
 
  = 
    
     
 
 t- test   = 3.267 
 t- table = 2.042 
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APPENDIX XI 
Distribution of t-table 
Df 
  
Level of Significance for two-tailed test 
0,5 0,2 0,1 0,05 0,02 0,01 
Level of Significance for one-tailed test 
0,25 0,1 0 0,025 0,01 0.005 
1 1.000 3.078 6.314 12.706 31,821 63.657 
2 0.816 1.886 2.920 4.303 6.965 9.926 
3 0.765 1.638 2.353 3.183 4.541 5.841 
4 0.741 1.533 2.132 2.776 3.747 4.604 
5 0.727 1.476 2.015 2.571 3.365 4.032 
6 0.718 1.440 1.943 2.447 2.143 3.707 
7 0.711 1.451 1.895 2.365 2.998 3.499 
8 0.706 1.397 1.860 2.306 2.896 3.355 
9 0. 703 1.383 1.833 2.262 2.821 3.250 
10 0.700 1.372 1.812 2.226 2.764 3.169 
11 0.697 1.363 1.769 2.201 2.718 3.106 
12 0.695 1.356 1.782 2.179 2.681 3.055 
13 0.694 1.350 1.771 2.160 2.650 3.120 
14 0.692 1.345 1.761 2.143 2.624 2.977 
15 0.691 1.341 1.753 2.331 2.604 2.947 
16 0.690 1.337 1.746 2.120 2.583 2.921 
17 0.689 1.333 1.740 2.110 2.567 2.898 
18 0.688 1.330 1.734 2.101 2.552 2.878 
19 0.688 1.328 1.729 2.093 2.539 2.861 
20 0.687 1.325 1.725 2.086 2.528 2.845 
21 0.686 1.323 1.721 2.080 2.518 2.831 
22 0.686 1.321 1.717 2.074 2.505 2.819 
23 0.685 1.319 1.714 2.690 2.500 2.807 
24 0.685 1.318 1.711 2.640 2.492 2.797 
25 0.684 1.316 1.708 2.060 2.485 2.787 
26 0.684 1.315 1.706 2.056 2.479 2.779 
27 0.684 1.314 1.703 2.052 2.473 2.771 
28 0.683 1.313 1.701 2.048 2.467 2.763 
29 0.683 1.311 1.699 2.045 2.462 2.756 
30 0.683 1.310 1.697 2.042 2.457 2.750 
40 0.681 1.303 1.684 2.021 2.423 2.704 
60 0.679 1.296 1.671 2.000 2.390 2.660 
120 0.677 1.289 1.658 2.890 2.358 2.617 
 0.674 1.282 1.645 1.960 2.326 2.576 
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APPENDIX XII 
RESEARCH INSTRUMENT 
Item : Pre-test Instrument 
Directions: You will hear a short paragraph in audio and the paragraph will not 
be repeated. After you hear carefully the paragraph, you will answer the question 
below on your answer sheet. You have only 5 minutes to finish your answer and 
after 5 minutes the audio will begin to the next paragraph.  
Question for Audio Paragraph I 
1. The word “leap” has similarity to? 
2. Based on the audio, what is the famous thing of kangaroo? 
3. Write your view about kangaroo is the best animal jumping, support with 
the specific reason? 
 
Question for Audio Paragraph II 
1. The word “go online” has similarity to 
2. Based on the audio, what is the useful of smartphones? 
3. Write your view about the important of smartphones, support with the 
advantage and disadvantage.  
 
Question for Audio Paragraph III 
1. The word ”went back” is closest in meaning to 
2. According to the audio, who is the famous people who has homeschooled 
3. Write your view about which of the best way between homeschooling than 
common school, include 2 data.  
 
Question for Audio Paragraph IV 
1. The word “protect” is closest in meaning to 
2. What is the simple things to protect our nature? 
3. Write your view which of the best thing to protect nature, use specific 
reason and example to support your answer. 
 
∞GOOD LUCK∞ 
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Item : Post-test Instrument 
Directions: You will hear a short story and the story will not be repeated. After 
you hear carefully the story, you will answer the question below on your answer 
sheet. You have 10 minutes to finish your answer and after 10 minutes the audio 
will begin to the next short story. 
Questionfor Story I 
1. What is the main idea of the story? 
2. The word “crack” closest in meaning to? 
3. Write down your view about the audio that you hear before. The content of 
your writing must consist of at least 200 words. 
Question for Story II 
1. Based on the audio, what is the story talked about? 
2. The word “addict” closest in meaning to? 
3. Write down your opinion about addicted coffee? Support with the 
advantage and disadvantage of coffee for our health. The content must 
consist of at least 200 words. 
Question for Story III 
1. What is the main idea of the story? 
2. The word “Plain” closest in meaning to? 
3. Write your view about the audio as well as you remembered the story by 
using your own words. And the content of your writing must consist of at 
least 200 words. 
Question for Story IV 
1. What is the story talk about? 
2. The word “insecure” has similarity to? 
3. What are thinking about confident-self? Support with experience on your 
live. The content of your writing must consist of at least 200 words. 
 
 
∞GOOD LUCK∞ 
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Students’ Answer Sheet for Pre-Test 
 
Name  : 
Reg. No : 
Class  : 
 
 
 
 
 
 
 
 
 
 
 
Students’ Answer Sheet for Post-Test 
 
Name  : 
Reg. No : 
Class  : 
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ABSTRACT 
Title : The Impact of Using Dicto-Comp Technique on 
Students’ Writing    Ability at the Second Year Students 
of English Education Department UIN Alauddin 
Makassar 
Researcher  : Nurkhalisa 
Reg. Number  : 20400114010 
Faculty  : Tarbiyah and Teaching Science Faculty 
Consultant I  : Dr. Muhammad Yaumi, M.Hum., M.A. 
Consultant II  : Indah Miftah Awaliah, S.S., M.Hum. 
  
 This research aimed at relating to the objectives of the research are to 
describe the use of dicto comp technique, to describe the students’ writing ability 
and to examine the impact of using dicto-comp technique on students’ writing 
ability at second year students of English education department.  
This research was conducted at second year students of English education 
departmen UIN Alauddin makassar. In this research, the population took secon 
year students that fourth semester. The number of population were 107 students. 
In taking the sample, the researcher chose purposive sampling which the class 
consist of 32 students. 
Pre-experimental method was applied in this research with one group pre-
test and post-test design. The instrument used to collect data was writing test and 
the components of writing that measured were content, organization, vocabulary, 
grammar and mechanic. 
The result of this research showed that the second year students at fourth 
semester of English Education Department had the middle value which good to 
average. The mean score was 76.15 in pre-test and after giving the treatment the 
mean score was 78.46 in post-test. To find out the difference between students 
pre-test and post-test, the researcher applied t-test value was 3.267 and it was 
higher than t-table value was 2.042 at the level significance was 0.05 with degree 
of freedom (df) N-1 in which N is 32. It can be concluded that there is the impact 
of using Dicto-comp technique on students’ writing ability and alternative 
hypothesis was accepted. 
Based on the result of this research, it can be concluded that the Dicto-
comp technique may be used as one alternative technique in teaching writing 
because it can help students to increase their writing ability in composing and 
guided writing by listening the text that is read by teacher. Besides, the advantage 
of this technique helped students to organize the main point or idea of the pas
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CHAPTER I 
INTRODUCTION 
A. Background 
English is an important language to learn for everyone especially in this 
modern era. English becomes a tool to communicate both orally and writing 
which of course is international language. The ability to communicate in English 
can be interpreted as the discourse that is able to understand and produce a work 
in oral and written form that includes in four language skills such as listening, 
speaking, reading and writing. One of the important ability in English is writing. 
This ability becomes a reference point for a person in producing a language in 
writing. It causes writing is a productive skill. The ability to write in Language 
teaching becomes a final target of the learning process. 
Sometimes, writing includes aspects of language activities that are 
considered difficult. It was complained by many people. Learners in primary and 
secondary education, college students in higher education and even college 
graduates complain about the difficulty of writing. The consequences of the 
complaint eventually became public opinion. Is it really difficult to write? This is 
the question that needs to be answered. In addition, writing is an integrated 
curriculum that we can usually find at the school level. Writing is a skill, and like 
most other skills, such as typing, driving, or cooking, it can be learned (Langan, 
2000). This causes less writing activity to become full attention in the learning 
process, so that way the focus of the student becomes divided to learn other skills. 
 2 
In process of learning, especially for writing ability is important to learn. 
Writing will help students to express their ideas and feeling. Writing is a way of 
conveying, expressing feeling and sharing the author’s experience with readers 
using written language (Hyland, 2003).  It means that writing is very important for 
us. Writing is a process organizing the idea, opinions, and feeling into written 
form. Writing is the mental of inventing ideas, thinking about how to express 
them, and organizing them into statements and paragraphs that will be clear to a 
reader (Nunan, 2003).  
Based on the statement above, we can be concluded that writing is 
important component ability in English language that must be mastered by 
students. Writing is the way of producing language in written form that is used to 
communicate with others by observing the grammatical form, the information 
content, vocabulary, spelling and punctuation. Writing is the way to produce 
written communication and the way to express our feeling. 
The use of technique that is not good can cause students difficulties in 
developing their writing ability. Students basically have difficult in issuing their 
ideas for developing words in written form. This is influenced by several factors 
such as the use of techniques that are not in accordance with the teacher should be 
taught. Based on the observation and interviews conducted by researcher on some 
students in English education department in period 2017/2018, the researcher 
found that some students actually have difficulties in mastering their ability to 
write. They do not have a good way or tone in organizing words into a good text.  
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Thus, the researcher decided to use Dicto-comp as a way of developing 
students’ writing ability. As for the reason, the researcher chose dicto-comp 
because this technique can help students in finding the main idea to be developed 
into a good paragraph. For that, writer wanted to see that the effect of using dicto-
comp technique in students’ writing ability who uses dicto-comp technique with 
students who do not use the dicto-comp technique.  
Therefore, the researcher conducted this research in university. It was 
taken in second year students of English education department of UIN Alauddin 
Makassar where the researcher decided to conduct the research. As the reason, 
because the researcher thought that university students be able to understand 
English than the students in schools. It was because the concept of dicto-comp 
technique has the similarity with dictation but students in this technique have to 
listen more about the text that teacher read for them. 
B. Problem Statement 
Based on the background above, the researcher found out the problem in 
teaching writing for students of English Education Department in academic 
year 2017/2018. Therefore, the research problem formulated in specific 
questions as follows:  
1. How is the use of dicto-comp technique at second year students of English 
Education Department? 
2. What is the students’ writing ability after using dicto-comp technique at 
second year of English Education Department? 
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3. Is there any impact of using dicto-comp technique on students’ writing 
ability at second year of English Education Department? 
C. Objective of the Research 
Based on the research question, the objective of the research are as follows 
to:  
1. describe the use of dicto-comp technique in second year students of 
English Education Department. 
2. find out the students’ writing ability after using dicto-comp technique in 
second year students of English Education Department. 
3. examine the impact of using dicto-comp technique on students’ writing 
ability in second year students of English Education Department. 
D. Significance of the Research 
1. Theoretical Significance 
The researcher expected that this research can add to a new 
literature for the research that has connected with dicto-comp technique. 
Besides that, this research can add new learning reference about dicto-
comp and become a new study in writing ability. 
2. Practical Significance 
This research served three practical significances in teaching writing, 
those are: 
a. Students 
The researcher hopes that this technique can assist the students to increase 
their writing ability to develop a text because dicto-comp usually helping 
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students to find out the main idea and then they have to develop the paragraph 
based on their understanding from whether they listen the teacher’s read. 
b. Teachers 
The researcher expects that this research can help teachers to design a new 
technique in teaching writing. Therefore, the teachers can make a lesson plan 
that is suitable with the students’ ability to increase their writing ability.  
c. Another Researcher 
This research is expected to give a new experience, add a new insight and 
knowledge to the researcher about dicto-comp technique where this technique 
can use in teaching and learning writing. This research can be a new 
literature. 
E. The Scope of the Research 
The scope of this research focused on the impact of using dicto-comp 
technique on students’ writing ability. Besides, the researcher used genre of text 
such as narrative text.  
F. Operational Definition of Term 
1. Students’ Writing Ability 
Writing ability is an ability to express their idea by using writen language. 
Besides that, writing ability also express their knowledge and feeling in written 
form. It is an activity that one undertakes to express thoughts and feelings by 
exploring knowledge and experience through written language.  
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Essentially, writing skills must be possessed by students as a skill that 
allows them to funnel ideas and thought writing media. Therefore, the writing 
ability is really important for students to learn. It helps them to express their ideas. 
2. Using Dicto-Comp 
Using dicto-comp is a technique that use in teaching writing. It can help 
students to improve their writing ability. Dicto-comp technique demand students 
to remembering and rewriting the paragraph or the main of paragraph based on 
they have heard. In the dicto-comp, the learner listen as the teacher reads a text to 
them. The teacher may read it several times. Then, the learners write what they 
can remember without any further help. They have to remember the ideas in a text 
that is more than a hundred words long and express them into writing by their 
own language. 
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CHAPTER II 
LITERATURE REVIEW 
A. Some Previous Research Findings 
Some researcher had done studies on writing technique and their 
contribution to the English teaching especially in teaching writing. Their findings 
as a following: 
1. Anis Rofiqoh conducted a research under the title “The Writing Skill of the 
Eleventh-Grade Students of SMK Tunas Harapan Pati Taught by Using Dicto-
comp Technique in the Academic Year 2013/2014 “. She found that there are 
different significant by using and not using dicto-comp technique (Rofiqoh, 
2013). 
2. Ni’mah conducted a research under the title “The Ability of Writing Recount 
Text of the Eighth-Grade Students of Mts. Miftahul Huda Ngasem Batealit Jepara 
Taught by Using Dicto-comp Technique in the Academic Year 2011/2012 “. She 
found that there was different point in students writing recount text ability by 
taught dicto-comp technique have high score than the other students (Ni’mah, 
2012). 
3. Kaviatul Muttakiah (2016) she conducted a research under the title “Assessing 
Recount Text Writing Ability Through Dicto-comp of the Twelfth-Grade Students 
of SMK Kharisma Mengwi in Academic Year 2015/2016”. She found that students 
who learning writing by using dicto-comp has a good development in writing skill 
than the other students who do not using dicto-comp technique (Muttakiah, 2016).  
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4. Arin Rama Saputri, she conducted the research under title “The Influence of 
Using Dictation Composition (Dicto-comp) Technique Towards Students’ 
Recount Text Writing Ability at the First Semester of the Eight Grade of Mts. 
Hasanuddin Teluk Betuing Bandar Lampung in the Academic Year of 
2017/2018”. She found the good influence of students’ writing ability in recount 
text after giving treatment, so that the students score in post-test have a good 
improvement (Saputri, 2018).  
Based on the researches above, the researcher concluded that the similarity 
with the other research were using dicto-comp technique and focused on the 
students’ writing ability while the difference was located on the subject of the 
research where the researcher would use university’ students while the other 
researcher above used high school students as an object of their research. 
Therefore, the researcher distinguished and found out new knowledge about the 
application of dicto-comp technique in college. 
B. Some Pertinent Ideas 
1. Writing 
a. Definition of Writing 
According to Bazeman and Prior, writing is a kind of micro political 
activity in which people position themselves in relation to the other people and 
groups in strategy ways. Another definition about writing is in the broadest 
perspective that writing as a productive skill in the process of foreign language 
learning can be considered as a process and a product in which both bodily and 
intellectual elements play a considerable role (Linse & Nunan, 2006). Beside that 
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writing is a process of discovery, focusing of not only final product but also the 
processes in writing such as thinking, drafting and reviewing (Özdemir & Aydın, 
2015). 
The process that piece of writing is created through the process of 
planning, drafting, revising, and editing. At American colleges and universities, 
students are asked to write for several different purposes. Some common 
purposes are; to compare or contrast two topics, to argue for a solution to a 
problem, to describe a project, to summarize information and to report on a 
laboratory experiment or research. Good writers think, plan, write a draft, think, 
rewrite, think, and rewrite until they are satisfied. Writing is a continuous process 
of thinking and organizing, rethinking and reorganizing (Broadman & Jia, 2002). 
b. The Characteristic of Writing 
According to Mayer in Zakaria, the good writing has some characteristic 
as state as follow: 
1) The good writing depicts the writer’s ability to use the appropriate voice. 
2) The good writing depicts the writers’ ability to organize the material. 
3) The good writing depicts the writers’ ability to write clearly and 
ambiguously 
4) The good writing depicts the writers’ ability to write convincingly to 
interest readers. 
5) The good writing depicts the writers’ ability to criticize the first draft and 
revise it. 
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6) The good writing depicts the writers pride in manuscript the willingness to 
spell and punctuate accurately and to check word meanings and 
grammatical relationship within the sentence before submitting the 
finished predict to the security of an audience (Meyer, 2005). 
c. Problems of Writing 
Based on Msanjila, there are six commons matters that may occur when 
doing writing. Those are capitalization problem, punctuation, inexplicitness of 
fuzziness, poor organization or illogical sequence, spelling problem, and 
grammatical errors. It may appears that out of the six writing problems, three of 
them are crucial such the misuse of capital letters, inadequate use of punctuation 
marks and inexplicitness or fuzziness. The impact of them are more serious than 
the other matters because the intended meaning is often misconceived. The 
students should pay attention on the six matters to be able to make a good writing 
assignments (Msanjila, 2005). 
Based on the opinion above, it can be conclude that writing is not easier to 
learn. It has the most difficulties where it must pay attention in accuracy for 
instance in spelling, grammar, organization or the content of writing.  
d. Components of Writing 
Jacob et al. divided the components of writing those are content, 
organization, vocabulary, grammar and mechanic (Jacobs, 1981). 
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1) Content 
The content should be clear so that the readers can comprehend the 
message conveyed and get information from it. A good content should be well 
unified and completed (Kane, 2000). 
2) Organization 
Organization is the ability to develop ideas and topic that related to a 
united form. Organization writing involves coherence, order of importance, 
general to specific, specific to general, chronological order and spatial pattern 
(Heaton, 1975). 
3) Vocabulary 
Vocabularies are collection of words that used into a sentences, paragraph, 
or essay. Good writing consists of the accuracy words in order that there is no 
misunderstanding from the audiences when they read his writing (Hughes, 2003). 
4) Grammar 
Harmer stated that writer should be the master grammar in order that she 
can result good writing. Good writing is writing that have correct sentences, using 
appropriate tenses, words, and others (Harmer, 2001). 
5) Mechanic 
Mechanics aim to the appearance of words, to how they are spelled or 
arranged on paper. Mechanics consists of capitalization, spelling, and punctuation 
(Kane, 2000). 
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e. Steps of writing 
According to Harmer, there are some steps in writing, those are planning, 
drafting, editing and final draft (Harmer, 2004). 
1) Planning 
In this step, the writer decides and selects the topic depending on the 
purposes of the writer itself. The writers can brainstorm their ideas about all 
things that are related to the topic and take notes about their ideas. the writeralso 
makes outlining of their writing. The last, the writer writes the main points and 
sub points in order in which they plan write about them. 
2) Drafting 
The writers begin to write and the outline will be guided for the writers to 
write in the writing process. The writers should develop their ideas in the 
paragraph. Beside that, the paragraph should be coherent between one with 
another.  
3) Editing 
The writers edit their draft to increase the content and the style of their 
writing to make it more interesting and readable. In the editing process, the writers 
must check their writing. When writers edit their draft, they will make some 
changes and often add a whole paragraph or more, take out one or more 
paragraphs, change the order of paragraph, add or take out whole sentences, 
rewrite the sentences, change the vocabularies and so on. 
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4) Final Draft 
In this step, the writer should rewrite their draft. The writer should take 
attention to detail of all words, sentences and paragraphs. It is the final paper of 
the writers writing and the result of the writing process. From the statements 
above, it can be concluded that writing is a skill that needs a process in expressing 
an idea or opinion that is written on a paper or other media. A good writing 
process can be done by preparing and determining the subject, then making drafts, 
and revising or post-writing.  
2. Dicto-Comp Technique 
a. Definition of Dicto-comp Technique 
According to Gorman in Ayesha Bashiruddin, Dicto comp is a technique 
for practicing composition. It is controlled writing that combines text dictation 
and text reconstruction. Basically, dicto-comp is a technique used in teaching 
leaning process which combines a dictation and composition (Wajnryb & Maley, 
1990). Based on richards et al in Ayesha Bashiruddin, a passage is read to a class, 
and then the students must write out what the understand and remember from the 
passage, keeping as closel to the original as possibly but using their own words 
necessary. Dicto-comp technique not only requires the students to write but 
demands careful listening and retention of the material read out. It involves the 
students’ ability to listen carefully, to summarize, to elaborate, and to use English 
in a particular context, the vocabulary of phrases useful in that particular context, 
and to organize the material (Bashiruddin, 1992).  
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b. Procedure of Dicto-comp Technique 
Based on Riley and Ilson, Dicto-comp technique is the best known of 
these. In the dicto-comp, the learners listen as the teacher reads a text to them. 
The teacher may read it several times, then the learners write what they can 
remember without any further help (Nation, 1991). In the dicto-comp the learners 
have to remember the idea in a text that is more than a hundred words long and 
express them in the words of the original or in their own word.  
c. Advantages of Dicto-comp Technique 
There were some advantages of dicto-comp technique, those are: 
Challenging, students hears the passage only twice and have to use their own 
knowledge of language to rewrite it. Student focus, focus on language accuracy as 
well as meaning. Dicto-comp not only requires the students to write but demand 
careful listening and retention of the material read out (Bashiruddin, 1992). 
d. Disadvantages of Dicto-comp Technique 
There were some disadvantages of dicto-comp technique, those: Teacher 
voice note comprehension. Teacher effect the word they are hearing (Wajnryb & 
Maley, 1990) 
C. Theoretical Framework 
The theoretical framework of this research served in the following diagram:  
 
 
Writing was one of important ability for students where this ability could be 
attained by a good technique that increased their ability in writing. One technique 
X          Y 
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in teaching writing was dicto-comp technique where it could help them to find out 
the main idea of the paragraph and develop it until could increase their writing 
ability. Therefore, in this research X as dicto-comp technique gave an impact to Y 
as the students in increasing students’ writing ability. 
D. Hypothesis 
1. Research Hypotheses 
Originally, the term hypothesis came from the Greek language which has 
two words “hupo” (temporary) and “thesis” (statement or theory), because 
hypothesis is a temporary statement that is still weak of the truth. Then, the 
experts interpret the meaning of the hypothesis is the conjecture to the relationship 
between two or more variables. On the basis of the definition above can be 
interpreted that the hypothesis is the answer or a provisional suspicion that must 
be tested the truth. 
The hypothesis of this research was the impact of using dicto-comp 
technique on students’ writing ability at second year students of English 
Education Department UIN Alauddin Makassar. 
2. Statistic Hypotheses 
Related to the previous explanations, the researcher formulated the 
hypothesis as in the following: 
H1: There was the impact of using dicto-comp technique on students’ writing 
ability. 
H0: There was noimpact of using dicto-comp technique on students’ writing 
ability. 
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CHAPTER III 
METHODOLOGY  
A. Research Method 
1. Research Design 
The method of this research was pre-experimental method with one group 
pre-test and post-test design. Pre-experimental design chose by several decisions 
such as the limited times, to simple calculate the subject of research, budget and 
the researcher power. The purpose of this technique was to find out the impact of 
using dicto-comp on students’ writing ability. We could see that how could 
students develop the passage or paragraph that researcher read it for them and 
increased their writing ability. This design presents as follow (Tuckman & Harper, 
2012). The design was as follow: 
 
 
 
Where:  
01  = pre-test  
 02 = post-test  
X  = treatment        
2. Research Variable 
A research focused on the study of the impact of a treatment, in 
accordance with what was explained by Arikunto, consists of two variables: 
independent variable and dependent variable (Arikunto, 2010). The independent 
Pre Test 
(01) 
Treatment 
X 
Post Test 
(02) 
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variable of this research was using dicto-comp Technique. While, the dependents 
variable of this research was students’ writing ability. 
B. Population and Sample 
1. Population 
Population is all subjects in the research (Arikunto, 2010). The population 
of this research was second-year students of English Education Department at 
UIN Alauddin Makassar in academic year 2017/2018, where they were consist of 
three classes. Thus, the total numbers of student were 98 students. 
Table 3.1 
Students Population of English Education Department 
 
No Class Gender  Total 
  Male Female  
1 PBI 1.2 2 30 32 
2 PBI 3.4 9 24 33 
3 PBI 5.6 6 27 33 
 TOTAL   98 
 
2. Sample 
The sample took the second year students in academic year 2017/2018 of 
English Education Department at UIN Alauddin Makassar. It would give the 
differences between my research and the other research which the other research 
focus on students school. Beside that, he sample took the students of PBI 1.2 were 
consist of 32 students as the subject of the research. Then, the method of taking 
sample in this research was purposive sampling technique. Purposive sampling 
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technique is chose by several considerations such as the limited time and 
capability, so the researcher was unable to take many samples. 
C. Instrument of the Research 
The instrument of quantitative research can be a test, interview, 
observation and questioner (Sugiyono, 2016). The instrument of this research used 
in collecting data was writing text as a test of the research which applied in pre-
test, treatment, and post-test. The test focused on writing text such as genre of 
text. The researcher used some media and technologies such as audio-visual, 
video, projected and the other media as the aid of these activities. 
D. Procedure of Collecting Data 
The research used two tests as instrument for collecting data namely pre-test 
and post-test. 
1. Pre-test 
The researcher gave the students pre-test. The test applied to find out the 
student proficiency and prior knowledge before giving treatment. The procedure 
of giving pre-test can be follows: 
a. Greeting. 
b. Ask students about their condition to make the class more relax and 
comfortable.  
c. Explain the mean and purpose of giving pre-test. 
d. Prepared the media learning such speaker, test and the answer sheet.  
e. Give the test and asnwer sheet.  
f. Give the direction and explanation about the test. 
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g. The students start to do the test. 
h. The last, collect the students’ answer sheet. 
2. Treatment 
The researcher gave them some treatments. It was conduct in sixth 
meetings. In this case the researcher gave explanation about dicto-comp technique 
then the researcher distributed the dicto-comp technique to students. The 
procedure of this technique was the student must listen to the researcher reading 
the paragraph until 3 times and then they re-write the paragraph based on their 
ability to remember the main ideas of the paragraph. The researcher used narrative 
text as a one of genre in writing. Besides that, researcher used video and also 
voice recorder in giving the student treatment of this research. Thus, dicto-comp 
technique focused on writing text. 
3. Post-test 
After giving treatment, the researcher gave post-test to find out the 
different in students’ writing ability between pre-test and post-test. During the 
students writing process the researcher looked for the students’ ability in 
developing the text and also how they could remember the paragraph. The test 
gave the same content which was narrative text but different from the materials 
and the procedure of giving post was same with pre-test procedure. 
4. Checklist 
The researcher came to the class of English Education Department in 
academic year 2016/2017 in the second-year students. The procedure of taking 
preliminary study was follows: 
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Firstly, the researcher ask the total students in class PBI 1.2, PBI 3.4 and 
PBI 5.6. secondly, the researcher conclude the students’ population of English 
education department in academic year 2016/2017. Afterward, the researcher 
came to the class of English Education Department in academic year 2016/2017 
and Ask some students about writing and make a simple interview about their 
writing ability. 
E. Technique of Data Analysis 
The data from the students was calculated in the mean score to find out the 
students’ writing ability. It was aimed from ESL composition profile by Jacobs et 
al. that he stated there were five components of good writing as follows content, 
organization, vocabulary, grammar and mechanics. 
1. Scoring and classifying the students’ ability  
According to Jacob (1981), students’ writing scoring consists of content, 
organization, vocabulary, grammar and mechanic. It helped the researcher to see 
the students score in writing. So that, the research knew the progress between 
students score in pre-test and post-test by scoring and classifying their result 
sheet. 
Table 3.2 
Students Writing Scoring 
 
 Score Level Criteria 
Content 
 
30-27 
 
 
26-23 
 
Very Good 
 
 
Good 
 
 If the central purpose, the unity, the 
coherence and continuity of 
paragraph are all correct. 
 If the paragraph contained few 
errors of the central purposes, 
21 
 
 
 
 
22-20 
 
 
19-17 
 
 
 
16-13 
 
Average 
 
 
Poor 
 
 
 
Very Poor 
unity, coherence, and continuity. 
 If the paragraph contained some 
errors of the central purposes, 
unity, coherence and continuity 
 If the paragraph or composition 
dominated by errors of the central 
purposes, unity, coherence and 
continuity. 
 If the central purpose, unity, 
coherence, and continuity are all 
incorrect. 
Organization 20-18 
 
17-15 
 
14-12 
 
11-9 
 
8-5 
Very Good 
 
Good 
 
Average 
 
Poor 
 
Very Poor 
 If the words, sentences line up 
easily from a clear pattern 
 If the paragraph contain few errors 
of words. 
 If the paragraph contain some 
errors of words and sentences. 
 If the paragraph dominated by 
errors of words and sentences. 
 If the words in sentence and 
paragraph are all incorrect. 
Vocabulary 
 
20-18 
 
17-15 
 
 
14-12 
 
 
11-9 
Very Good 
 
Good 
 
 
Average 
 
 
Poor 
 If the paragraph containing wide 
range of vocabulary, using effective 
words. 
 If the paragraph contain occasion 
errors of the vocabulary but the 
meaning not obscured. 
 If the paragraph contain frequent 
errors of the vocabulary but the 
meaning confused. 
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8-5 
 
Very Poor 
 If the paragraph dominated by 
errors of vocabulary. 
 If the vocabulary of the paragraph 
are all incorrect. 
Grammar 25-23 
 
22-20 
 
19-16 
 
15-9 
 
 
8-5 
Very Good 
 
Good 
 
Average 
 
Poor 
 
 
Very Poor 
 If the grammar of the paragraph are 
all correct. 
 If the paragraph contain few errors 
of grammar. 
 If the paragraph contain some 
errors of grammar. 
 If the paragraph dominated by 
errors of grammar. 
 If the paragraph of the paragraph 
are all incorrect. 
Mechanic 5 
 
4 
 
 
3 
 
 
2 
 
 
1 
Very Good 
 
Good 
 
 
Average 
 
 
Poor 
 
 
Very Poor 
 If there are no problems of spelling, 
punctuation, capitalization. 
 If there are few errors of spelling, 
capitalization, paragraphing but not 
observed. 
 If there are some errors of spelling, 
punctuation, capitalization, 
paragraphing. 
 If there are many errors of spelling, 
punctuation, capitalization and 
paragraphing. 
 Illegible writing. 
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2. Classifying the score of students by using following scale. 
Table 3.3 
Classifying Score of Students 
 
No Classification Score 
1. 
2. 
3. 
4. 
5. 
Excellent 
Good 
Fair 
Poor 
Very Poor 
100-91 
90-76 
75-61 
60-51 
Less than 50 
 
3. Calculating the collecting data from the students in answering the test, the 
researcher used formula to get mean score of the students as follow(Gay, Mills, & 
Airasian, 2006): 
N
X
X

  
Where: 
 X  : Mean score. 
 ∑X  : The sum of all scores. 
 N  : The total number of sample.   
4. Finding out standard deviation of the students’ score in pre-test and post-
test by applying formula below:  
SD = 
1N
SS
 
Where: 
SD : Standard deviation. 
SS : The sum of square.
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N : Total number of students. 
5. Calculating the sum of square both experimental and controlled group 
using formula as followed (Gay et al., 2006). 
SS=     
     
 
 
Where: 
 SS : the sum of square. 
 N : total number of the subjects. 
       : the sum of all square; each score is squared and all the squares are            
added up. 
6. To find out the mean score differences by using the formula: 
     D = 
  
 
 
Where: 
D  : The mean of the differences score 
ƩD : The sum of the differences score 
N : The total number of students. 
 
7. Finding out the significant difference between the pre-test and post-test by 
calculating the value of the t-test. The formula was follow (Gay et al., 2006). 
t = 
 
√     
     
      
 
Where:  
t  : test of significance. 
D : the mean of the differences score. 
25 
 
 
 
∑D : the sum of the differences score. 
N : the total number of the students. 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
This chapter particularly covers the findings and discussion. The findings 
of the research consist of the result from the data collected through a writing test 
which were pre-test and post-test. Then, the discussion describes further 
explanation and interpretation of the findings given.  
A. Findings 
The finding of this research dealt with the students score of pre-test and 
post-test, the frequency distribution and percentage of the students’ score, the 
mean score and standard deviation, the t-test value and the hypothesis testing. The 
findings were described as follows.  
1. The Frequency Distribution and Percentage of Students’ Pre-test 
and Post-test. 
Table 4.1 
The Frequency Distribution and Percentage of the Students’ Pre-test Score 
 
No Classification Score F % 
1 
2 
3 
4 
5 
Excellent 
Good 
Fair 
Poor 
Very Poor 
100-91 
90-76 
75-61 
60-51 
Less than 50 
0 
18 
14 
0 
0 
0 
56.25% 
43.75% 
0 
0 
 TOTAL  32 100% 
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Table 4.1above showed the frequency and the percentage of the students’ 
pre-test score. There were no students who got excellent score in pre-test and also 
for poor and very poor score. The students got good score (18 is 56.25%) and fair 
score (14 is 43.75%). Therefore, the result it can be concluded that the students’ 
writing achievement on pre-test range in good to fair classification. 
Table 4.2 
The Frequency Distribution and Percentage of the Students’ Post-Test Score 
 
No Classification Score F % 
1. 
2. 
3. 
4. 
5. 
Excellent 
Good 
Fair 
Poor 
Very Poor 
100-91 
90-76 
75-61 
60-51 
Less than 50 
0 
 27 
5 
0 
0 
0 
84.37% 
15.63% 
0 
0 
 TOTAL  32 100% 
 
Table above showed the frequency and the percentage of the students’ 
post-test score where dominated in good score 27 (84.37%) and fair score 5 
(15.63%). While there were students got excellent, poor and very poor score. 
Therefore, the result can be concluded that the students’ writing achievement in 
post-test range in good to fair classification that same with the result of pre-test 
classification. Based on the result above, it can be concluded that in pre-test and 
post-test classification had same rate percentage score but the students’ post-test 
rate percentage was higher than the percentage in the pre-test.  
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2. The Frequency Distribution and Percentage of Writing Components 
in Pre-Test and Post-Test 
Table 4.3 
The Frequency Distribution and Percentage of Students Score for Content 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
30-27 
26-23 
22-20 
19-17 
16-13 
0 
21 
11 
0 
0 
0 
65.63% 
34.37% 
0 
0 
0 
24 
8 
0 
0 
0% 
75% 
25% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.3 showed that the frequency distribution and percentage of 
students’ score for content in pre and post-test. Based on the table above that 
showed only the significant improvement in good score which the post-test 
students’ score 21 (65.63%) to 24 (75%). Beside that, for average students’ score 
has decreased from 11 (34.37%) to 8 (25%) students. It can be concluded that, 
there was an improvement of students writing ability in content and the means had 
an upgrading with the students’writing ability especially in content assessment 
after giving treatment. 
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Table 4.4 
The Frequency Distribution and Percentage of Students Score for 
Organization 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
20-18 
17-15 
14-12 
11-9 
8-5 
0 
24 
8 
0 
0 
0 
75% 
25% 
0 
0 
0 
21 
11 
0 
0 
0% 
65.63% 
34.37% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.4 showed that the frequency distribution and percentage of 
students score for organization in pre and post-test. It showed that it had 
significant reduction of the percentage of the students score which in pre test for 
good classification 24 (75%) but in pre-test score only 21 (65.63%). In other hand, 
the improvement occur inaverage classification which in pre test (25%) student 
while in post-test (34.37%). Then, there was nothing can got score in very good, 
poor and very poor classification. So, it was explained that the students’ writing 
ability had not an upgrading in organization. 
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Table 4.5 
The Frequency Distribution and Percentage of Students Score for 
Vocabulary 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
20-18 
17-15 
14-12 
11-9 
8-5 
5 
23 
4 
0 
0 
15.63% 
71.87% 
12.5% 
0 
0 
0 
28 
4 
0 
0 
0% 
87.5% 
12.5% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.5 above, showed that the frequency distribution and percentage 
of students score for vocabulary in pre test and post-test. Based on the table, very 
good classification score in pre-test (15.63%) to in post-tes (0%). It described the 
reduction for very good classification while in good classification had showed 
significant improvement which 23 (71.87%) to 28 (87.5%) students. Average 
classification had same score that only 4 (12.5%) students in pre-test and post-test 
scores. Then, there was nothing improvement in poor classifacation and very poor 
classification. Thus, the students writing ability had an upgrading in vocabulary. 
 
 
 
 
 
 
31 
 
 
 
Table 4.6 
The Frequency Distribution and Percentage of Students Score for Grammar 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
25-23 
22-20 
19-16 
15-9 
8-5 
0 
16 
15 
1 
0 
0% 
51% 
46.88% 
2.12% 
0 
0 
24 
8 
0 
0 
0% 
75% 
25% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
The table 4.6 showed the frequency distribution and percentage of 
students’ score for grammar in pre and post-test. As well as in the table above, 
there was significant improvement of students’ writing ability. Good classification 
indicated that the improvement of students’ grammar which 16 (51%) students 
came high to 24 (75%). Although, there were nothing students got very good 
classification score. Not only average classification has decreased but also poor 
classification. So, it can be concluded that the grammar assessment classification 
had an upgrading with the students’ writing ability. 
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Table 4.7 
The Frequency Distribution and Percentage of Students Score for Mechanic 
 
No Classification Score Pre Test Post Test 
   F % F % 
1 
2 
3 
4 
5 
Very Good 
Good 
Average 
Poor 
Very Poor 
5 
4 
3 
2 
1 
0 
8 
22 
2 
0 
0 
25% 
68.75% 
6.25% 
0 
1 
24 
7 
0 
0 
3.13% 
75% 
21.87% 
0% 
0% 
 TOTAL  32 100% 32 100% 
 
Based on the table 4.7 above, showed that the frequency distribution and 
percentage of students’ score for mechanic classification in pre test and post-test. 
Very good classification had increasing in post-test although that only 1 (3.13%). 
Good classification also showed the significant increasing which in pre-test 8 
(25%) students, but after giving the treatment there was improvement with the 
students’ score 24 (75%) that reached this classificationin post-test. Meanwhile, 
average 22 (68.75%) had reduced to 7 (21.87%) score. It happened also with poor 
classification which had reduced from 2 (6.25%) to 0 (0%). Thus, in mechanic 
classification had an upgrading with the students’ writing ability. 
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3. The Mean Score and Standard Deviation of Pre-Test and Post-Test 
The mean score and the standard deviation were presenting in the 
following table: 
Table 4.8 
The mean score and standard deviation of pre-test and post-test 
 
Test Mean Score Standard Deviation 
Pre-Test 
Post-Test 
76.15 
78.46 
4.174 
3.177 
 
Table 4.8 above shows the mean score and standard deviation. The mean 
score of pre-test was 76.15 while the mean score of post-test was 78.46. It 
indicates that the score of pre-test is lower than post-test score but it is not more 
significant differences. Besides that, the standard deviation of pre-test was 4.174 
while the standard deviation of post-test was 3.177, it indicates that the standard 
deviation score of pre-test is higher than standard deviation of post-test score. 
4. T-test Value 
In order to know whether or not the mean score was significantly 
different between two variables those pre-test and post-test, at the level 
significance 0.05 with degrees of freedom (df) N-1, where N is number of 
students (32), t-test for non-independent sample was applied. The following table 
shows the result of the calculation. 
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Table 4.9 
The t-test value of the students’ writing achievement 
 
Variable T-Test Value T-Table Value 
X2-X1 3.267 2.042 
 
For the level of significance (p) = 0.05 and the degree of freedom = 37, 
then t-table value is 2.021. Thus, the value of the t-test was higher than the t-table 
(3.267>2.042). It indicates that there is significant differences between the pre-test 
and post-test on students’ writing improvement after being taught writing ability 
by using dicto-comp technique.  
5. Hypothesis Testing 
Table 4.10 
The Result of Hypothesis 
 
Mean Score Value  
Pre-Test Post-Test T-test Value T-table Value 
76.15 78.46 3.267 2.042 
 
The result of the statistical analysis of t-test at he level significance 0.05 
with degree of freedom (df) = N-1, where N=32 that indicated that there was a 
significant difference between mean score of pre-test and post-test score. The 
mean score of pre-test was 76.15 and post-test was 78.46. The t-test value (3.267) 
was higher than the t-table value (2.042). Therefore, alternative hypothesis (H1) 
was accepted and null hypothesis (H0) was rejected. Thus, it can be concluded 
that there was a significant difference between pre-test and post-test students’ 
writing ability at second year students of English Education Department after 
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giving treatment by using Dicto-comp technique. The difference shows the 
increasing based on the result of the test. 
B. Discussion 
This section contains about the findings interpretation above. In this study, 
the researcher used Dicto-comp as a suitable technique to apply in students 
writing classroom. Based on the problem statement, the result of this study could 
be follows: 
1. Dicto-comp is a one of technique that use in teaching writing. This 
technique can help students to increase their writing ability. According to 
Gormenin Ayesha Bashiruddin (1992), Dicto-comp is a technique for practicing 
composition. In the application of this technique, teacher reads the text several 
times usually until three times then the students would re-write the text by their 
own words. It is appropriate with Riley and Ilson in Paul Nation (1991), in the 
dicto-comp, the learners listen as the teacher reads a text to them. The teacher may 
read it several times then the learners write what they can remember without any 
further help. Thus, Dicto-comp is suitable as a technique that applying in teaching 
writing at second year students of English education department and the writer 
states that the use of dicto-comp is one of the various techniques that is useful in 
teaching writing.  
2. Regarding the impact of using dicto-comp technique on students’ writing 
ability, the researcher found that the students’ ability in writing after giving them 
the treatment had improvement. It can be seen from the student scores through 
their pre-test and post-test score. Besides, there were two researchers that have 
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conducted the study. The first study was conducted by Rofiqoh (2013), et al. “The 
Writing Skill of the Eleventh-Grade Students of SMK Tunas Harapan Pati Taught 
by Using Dicto-comp Technique in the Academic Year 2013/2014”. The focus of 
her study was to find out the significant different between students who using 
dicto-comp technique and without using dicto-comp technique. Through her 
study, she proved that dicto-comp technique can improve students’ ability in 
writing and can be one of technique in teaching writing in SMK Tunas Harapan 
Pati. 
The second study was conducted by Ni’mah (2012), et al. “The Ability of 
Writing Recount Text of the English-Grade Students of Mts. Miftahul Huda 
Ngasem Batealit Jepara Taugh by Using Dicto-comp Technique in the Academic 
Year 2011/2012”. The focus of her study is to find out whether there is any 
significant different of the writing skill. She used experimental research with 
quasi experiment design. Through her study, dicto-comp technique can be 
effective to teach writing and make teaching learning process was more 
interesting.  
Some definitions about Dicto-comp technique was explained by Ayesha 
Bashiruddin (1992) Dicto-comp is a good way to take off and later write free 
paragraph.  Besides that, Robert Ilson (1962) said the Dicto-comp technique 
provides training and spelling, writing and the comprehension of written or 
spoken material. Therefore, this technique can improve students’ ability in writing 
and helped them to focus on the idea of passage. 
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The researcher can conclude from above findings and theory that Dicto-
comp is a suitable technique in writing classroom at second year students of 
English education department. The result of this study showed that this technique 
have influence to improve students’ writing ability. The researcher found that 
applying Dicto-comp technique was effective to improve students’ ability in 
writing (see the table 4.8 and table 4.9). It was indicated by the total pre-test was 
2.437 with the mean score was 76.15 and total post-test was 2.511 with the mean 
score was 78.46. Thus, the result of the t-test (3.267) was higher than t-table result 
(2.042). 
3. Dicto-comp is a one of technique in guided writing that designed to 
improve students’ ability in writing by using some media such audio recorder. 
Thus, they become more focus to listen the audio and more carefully to hear the 
story or paragraph, and also students have an increase in various writing 
components those are content, vocabulary, grammar, organization and mechanic. 
Besides that, students were not only has improved in writing ability but also 
indirectly have improved their listening ability. The statements was appropriate 
with Ayesha (1992) that she said Dicto-comp technique not only requires the 
students to write but demands careful listening and retention of the material read 
out. It involves the students’ ability to listen carefully, to summarize, to elaborate 
and to use English in a particular context, the vocabulary of phrases useful in that 
particular context, and to organize the material. In addition, the use of media in 
the application can also eliminate student boredom and make them more focused 
in learning process. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 In this last chapter, the researcher would like to present the conclusion of 
this study and some suggestions for further research. The researcher gave a whole 
summary for all the major points that have been mentioned in the previous 
chapters in the conclusion. While in the suggestion, the researcher stated some 
suggestion dealing with dicto-comp for further study. 
A. Conclusion 
Based on the result of the data analysis, research findings, and discussion in 
the previous chapter, the researcher concluded that: 
1. The use of Dicto-comp technique is effective and suitable to be applied in 
teaching writing at second year students of English education department. 
2. The students writing ability has an improvement after using dicto-comp 
technique at second year students of English education department. 
3. There is an impact of using Dicto-comp technique on students writing 
ability at second year students of English Education Department. The use of this 
technique is better for students because it can make them active in learning 
process and indirectly can improve their listening ability through the teachers’ 
reading. 
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B. Suggestion 
 In relation to the conclusion above, the researcher would like to give 
suggestion the following points: 
1. For Student 
This technique helped students to improve their writing ability, make them 
focus on the passage and not to bored in teaching writing. 
2. For Teacher 
 The English teachers have to be more creative and can give their students 
motivation in learning process. It would be better if the teachers can find out the 
best technique that related to the materials. Therefore, to give contribution to 
English teacher in teaching writing they can use Dicto-comp technique. 
3. For Another Researcher 
 Using Dicto-comp technique was proven effective in teaching students’ 
writing. So, it is suggested for further researcher to find out the significance and 
other components about Dicto-comp technique in other skills and levels. 
 
 
 
 
 
 
 
40 
 
 
 
BIBLIOGRAPHY 
Arikunto, S. (2010). Suatu Pendekatan Praktik. Cetakan Ke-15. Jakarta. 
Bashiruddin, A. (1992). Variations in dicto-comp. In English Teaching Forum 
(Vol. 30, p. 2). 
Broadman, C. A., & Jia, F. (2002). Writing to Communicate Paragraphs and 
Essay (2nd ed.). New York: Pearson Education/Longman. 
Gay, L. R., Mills, G. E., & Airasian, P. (2006). Educational research: 
Competencies for analysis and research. Upper-Saddle River, NJ: Pearson 
Education. 
Harmer, J. (2001). How to teach English, 35. 
Harmer, J. (2004). How to teach writing. Pearson Education India. 
Heaton, J. B. (1975). Writing English language tests: A practical guide for 
teachers of English as a second or foreign language. Longman Publishing 
Group. 
Hughes, A. (2003). Testing for language teachers. Ernst Klett Sprachen. 
Hyland, K. (2003). Second language writing. Ernst Klett Sprachen. 
Jacobs, H. L. (1981). Testing ESL Composition: A Practical Approach. English 
Composition Program. ERIC. 
Kane, T. S. (2000). The Oxford Essential Guide to Writing (Essential Resource 
Library). Berkley. 
Langan, J. (2000). English skills. McGraw-Hill Humanities, Social Sciences & 
World Languages. 
Linse, C., & Nunan, D. (2006). Practical English Language Teaching (PELT)-
41 
 
 
 
PELT Young Learners. New York: McGraw-Hill Higher Education. 
Meyer, A. (2005). Gateway to academic writing: effective sentence, paragraph 
and essays. New York: Pearson Education. Inc. 
Msanjila, Y. P. (2005). Problems of writing in Kiswahili: a case study of 
Kigurunyembe and Morogoro secondary schools in Tanzania. Nordic 
Journal of African Studies, 14(1), 15–25. 
Muttakiah, Kaviatual. (2016). Assessing Recount Text Writing Ability Through 
Dicto-Comp of the Twelfth-Grade Students of SMK Kharism Mengwi in 
Academic Year 2015/2016. Universitas Mahasaraswati Denpasar. 
Nation, P. (1991). Dictation, dicto-comp and related techniques. In English 
Teaching Forum (Vol. 29, pp. 12–14). 
Ni’mah, M. (2012). The Ability of Writing Recount Text of Eighth Grade 
Students of MTs. Miftahul Huda Ngasem Batealit Jepara Taught by Using 
Dictocomp Technique in the Academic Year 2011/2012. Universitas Muria 
Kudus. 
Nunan, D. (2003). Practical English language teaching. McGraw-
Hill/Contemporary. 
Özdemir, E., & Aydın, S. (2015). The Effects of Blogging on EFL Writing 
Achievement. Procedia-Social and Behavioral Sciences, 199, 372–380. 
Rofiqoh, A. (2013). The Writing Skill of The Eleventh Grade Students of SMK 
Tunas Harapan Pati Taught By Using Dictocomp Technique In The 
Academic Year 2013/2014. Universitas Muria Kudus. 
Sugiyono, H. (2016). Metode kualitatif dan kuantitatif. Cetakan Ke-23. Alfabeta, 
42 
 
 
 
Bandung. 
Tuckman, B. W., & Harper, B. E. (2012). Conducting educational research. 
Rowman & Littlefield Publishers. 
Wajnryb, R., & Maley, A. (1990). Grammar dictation (Vol. 3). Oxford University 
Press. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
43 
 
 
 
APPENDIX I 
Lesson Plan 
(First Treatment) 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative Text 
Title   : How I Relax 
Class   : PBI 1.2  
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “How I Relax” read 
by the teacher. 
- Students are able to write narrative composition with their own words 
based on the information about “How I Relax” read by the teacher. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one 
 Listen to the teacher 1st reading. 
 
How I Relax 
 
The way I relax when I get home from school on Thursday night is, first of 
all, to put my three children to bed. Next, I run hot water in the tub and puts in lots 
of perfumed bubble bath. As the bubbles rise, I undress and get into the tub. The 
water is relaxing to my tired muscles, and the bubbles are tingly on my skin. I lie 
back and put my feet on the water spigots and spray water over the tub. 
After about ten minutes of soaking, I wash myself with scented soap get 
out and dry myself off, and put on my nightgown. Then I go downstairs and make 
myself two hams, lettuce and tomato sandwiches on white bread and pour myself 
a tall glass of iced tea with plenty of sugar and ice cubes. I carry these into the 
living room and turn on the television. To get comfortable, I sit on a couch with a 
pillow behind my back and my legs under me. I enjoy watching “The Tonight 
Show” or a late movie. The time is very peaceful after a long, hard day of 
housecleaning, cooking, washing, and attending night class. (English Skill. 
McGraw Hill, 2011). 
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Task two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
a. The Teaching Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
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Lesson Plan 
(Second Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative  
Title   : A Great Place to Learn English 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “A Great Place to 
Learn English” read by using voice recorder. 
- Students are able to write narrative composition with their own words 
based on the information about “A Great Place to Learn English” that 
is read by using voice recorder. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one 
 Listen to the teacher 1st reading. 
 
A Great Place to Learn English 
 
Every year thousands of students go abroad to study English. Many of 
these students think you can only learn English well in an English speaking 
country, but I disagree. In my opinion, my country is an excellent place to learn 
English because it has good teachers, a variety of learning materials and many 
places to study. 
First of all, we have many good English teachers in my country. Some are 
local and some are native English speakers. For example, I am taught by a local 
and a native English teacher. I find learning from both of them perfect for 
studying English.  
Second, it is worth considering that there is a wide variety of learning 
materials available here. There are many English books, CDs and computer 
programs that students can use. For example, in my class, I read English books 
full of interesting articles. At home, I use CDs to practice my listening and play 
English games on my computer. 
Last but not least, there are many places to learn English in my country. 
Apart from school, I can also study English at institutions and camps. For 
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example, I have been to several camps which have helped me with my speaking 
and listening skills. 
In conclusion, I do not feel that students need to go abroad to learn English 
properly. With its excellent teachers, learning materials and places to study, I 
think my country is a great place to learn English. (Let’s Write) 
 
Task two 
 Listen carefully to the teacher 2nd reading. 
Task three 
 Write some sequence signals 
Task four 
 Listen to the teacher 3nd reading. 
Task five  
 Write some pronoun from the text. 
 
4. Teaching Learning Activity 
Approach : Communicate Approach 
Technique : Dictation Composition (Dicto-Comp)  
Media  : Voice Recorder, Speaker 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
47 
 
 
 
Lesson Plan 
(Third Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : Phone Invasion 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “Phone Invasion” 
read by using voice recorder. 
- Students are able to write narrative composition with their own words 
based on the information about “Phone Invasion” read by using voice 
recorder. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one 
 Listen to the audio recorder 1st reading.  
 
Phone Invasion 
Ten years ago, most adults had regular cellphones.Now people have 
smartphones.With smartphones, you can not only call people, but you can also go 
online, download new games,calculate a math problem, organize your schedule, 
and more.Smartphones are really helpful.Even kids have smartphones now.People 
use their phones a lot these days, especially when they are waiting.People do not 
like to be bored, so they go on their phones. 
A lot of news reports are saying that people are looking at their phones 
way too much.People look at their phones when they are with others, and that is 
bad.Being addicted to something is never good.When you go into a restaurant and 
look at other customers, most of them have phonesin their hands.They would 
rather text, play a game, or go online than talk to the people around them.Some 
restaurants have even offered a free meal or a discount if customers are willingnot 
to use their phones for an entire hour!People also use their phones before they 
sleep.This is bad for them, because it makes it harder for them to go to sleep.  
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The light from the phone tricks our bodies into thinking we need to be 
awake.How much do you use your phone? Will you change anything about how 
you use your phone because of hearing this information? 
 
Task two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
D. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
E. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
5. Teaching Learning Activity 
b. The Teaching Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
Media: Audio Recorder, Speaker. 
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Lesson Plan 
(Fourth Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : Going with a Group 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “Going with a 
Group” read by teacher. 
- Students are able to write narrative composition with their own words 
based on the information about “Going with a Group” that read by the 
teacher. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one: Listen to the voice recorder.  
 
 
Going with a Group 
 
Many students think it is a good idea to go with a group of friends when 
they study abroad. I agree. I think studying abroad in a group is less stressful, 
more fun and less lonely than studying alone. 
First of all, studying with friends is least stressful than studying alone. In 
another country, students face problems which their friends can help them with. 
When I was studying in the United States, my friends often helped me with my 
English. This made my experience much less stressful. 
Second, it is more fun to study abroad in a group. Friends can have a lot of 
fun together. By way of example, my friends and I had so much visiting 
museums. I am sure it would not have been as enjoyable without them. 
Last, studying in a group is less lonely than studying alone. Although 
student may feel very lonely in a foreign country, being with friends can help. As 
an example, when I was aboard, I never felt too lonely because my friends were 
there. 
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I think it is better to study abroad in a group than to study alone. With their 
friends, students will find their experience less stressful and less lonely than by 
themselves. (Let’s Write) 
 
Task Two 
 Write the sequence signal from the text that teacher read it 
before. 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some pronouns from the text that teacher read it before. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Write some phrasal verb that you hear before.  
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
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Lesson Plan 
(Fifth Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : Homeschooling 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
 
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “Homeschooling” 
read by the voice recorder. 
- Students are able to write narrative composition with their own words 
based on the information about “Homeschooling” read by using voice 
recorder. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one: Listen to the teacher 1
st
 reading. 
 
Homeschooling 
 
This week, most children went back to school. However, there are 
thousands of children who did not. Instead, they will study at home. This is called 
homeschooling. Homeschooling is actually older than regular school. In the past, 
children learned at home because schools did not exist. Even after schools 
appeared in the city, there were few schools in the country. As a result, many 
children still had to study at home. Some famous people were homeschooled, 
including Abraham Lincoln and Thomas Edison. 
For much of the 1990s, homeschooling was rare. However, in the 1970s, 
many parents started homeschooling their children. They choose to do this for 
several reasons. Some parents thought the local schools were bad, so they decided 
to teach their children themselves. Others wanted their children to learn about 
religion, which was not taught at school.  
These days, homeschooling is very popular in Western countries. The 
United Kingdom has about 50,000 homeschooled children, and Canada has 
around 60,000. The United States has the highest number, with as many as 1.1 
million homeschooled children. Considering these numbers, homeschooling is 
likely to remain for years to come. (Let’s Write) 
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Task Two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
Media: Voice Recorder, Speaker. 
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Lesson Plan 
(Sixth Treatment) 
 
 
Subject  : English 
Topic   : Writing 
Sub Topic  : Narrative 
Title   : You Cannot Please Everyone 
Class   : PBI 1.2 
Semester/ Year : Fourth/ 2016 
Time   : 2 x 45 minutes 
  
1. General instructional objective: 
- Students are able to know how to write a narrative composition by 
using dicto-comp technique. 
 
2. Specific Instructional Objectives: 
- Students are able to listen to the information about “You Cannot 
Please Everyone” read by the teacher. 
- Students are able to write narrative composition with their own words 
based on the information about “You Cannot Please Everyone” read by 
the teacher. 
 
3. Teaching Learning Material 
A. Pre Teaching Activities 
Task one: Listen to the teacher 1
st
 reading. 
 
You Cannot Please Everyone 
 
A man and his son were leading a buffalo to the marker. Someone seeing 
them pass by called out to the man, “why don’t you ride?” the man then sat on the 
buffalo while his son walked alongside. 
Soon they passed an old woman who called out to the man, “why are you 
lazy? You are big strong man. Why don’t you walk and let your son ride instead?” 
The man got down from the buffalo and told his son to ride. Just before they 
reached the town, an old man working in the fields called out to them, “It’s not 
right for a boy to ride while his father walks.” 
The man then sat on the buffalo behind his son. They had not gone very 
far when someone else called out to them, “why are you so cruel? How can a 
buffalo carry two persons?” 
Both the man and his son jumped off the buffalo. They cut a branch off a tree and 
tied the buffalo’s feet to it. They carried the branch between them. 
When they entered the town, some children called out laughingly to them, 
“how can you carry a buffalo? The buffalo should carry you.” The buffalo was 
frightened by the noise. It was able to set itself free and it ran away as fast as it 
could. The man and his son never saw the buffalo again. 
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As they were walking home, the man said to his son, “We’ve learned a 
good lesson today. You can never hoper to please everyone no matter how hard 
you try!” (Step by Step. Azhar Arsyad, 2003) 
 
Task Two 
 Write the sequence signal from the text that teacher read it 
before? 
Task three 
 Listen to the teacher 2nd reading 
Task four 
 Write some phrasal verb. 
Task five 
 Listen to the teacher 3nd reading. 
Task six 
 Discuss the idea of the passage with your friends in pairs. 
 
B. Instructional Activity 
Task seven 
 Write a narrative composition as well as you can from memory 
based on the passage with your own words. There is no 
discussion both with teacher and friends while you are writing 
your compositions. 
 The content of your compositions must consist of at least 150 
words. 
 
C. Post Instructional Activity 
Task eight 
 Check the content of your compositions. 
 
4. Teaching Learning Activity 
Approach: Communicate Approach 
Technique: Dictation Composition (Dicto-Comp) 
 
 
 
 
 
 
 
µ Finish µ 
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APPENDIX II 
The Students’ Score in Pre-test 
No Nim      Score 
  C O V G M  
1. Student 1 25 17 17 20 4 83 
2 Student 2 20 17 16 20 3 76 
3 Student 3 23 16 16 20 3 78 
4 Student 4 23 14 15 21 4 77 
5 Student 5 25 17 17 20 4 83 
6 Student 6 25 15 15 20 3 78 
7 Student 7 23 14 15 19 3 74 
8 Student 8 24 14 14 19 3 74 
9 Student 9 23 16 15 16 2 72 
10 Student 10 25 17 16 16 3 77 
11 Student 11 20 15 17 16 4 74 
12 Student 12 22 15 17 19 4 77 
13 Student 13 25 13 17 20 3 78 
14 Student 14 24 14 16 20 3 77 
15 Student 15 23 14 12 20 3 72 
16 Student 16 20 15 18 17 3 73 
17 Student 17 25 17 21 21 3 87 
18 Student 18 20 15 14 16 3 68 
19 Student 19 24 15 15 20 3 77 
20 Student 20 20 16 19 17 4 76 
21 Student 21 22 14 16 18 3 73 
22 Student 22 20 15 16 20 3 74 
23 Student 23 22 17 18 17 3 77 
24 Student 24 23 17 18 18 3 79 
25 Student 25 25 16 15 22 4 82 
26 Student 26 23 15 17 17 3 75 
27 Student 27 23 16 16 18 2 75 
28 Student 28 20 16 15 17 3 71 
29 Student 29 25 15 15 20 3 78 
30 Student 30 23 12 14 15 3 67 
31 Student 31 20 15 17 20 3 75 
32 Student 32 24 15 17 20 4 80 
 TOTAL 706 489 516 599 102 2.437 
 
Note :  
C= Content, O= Organization, V= Vocabulary, G= Grammar, M= Mechanic. 
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APPENDIX III 
The students Score in Post-test 
No Nim      Score 
  C O V G M  
1. Student 1 26 16 16 22 4 84 
2 Student 2 24 15 16 20 4 79 
3 Student 3 24 17 17 21 4 83 
4 Student 4 23 15 17 20 4 79 
5 Student 5 24 15 14 20 4 77 
6 Student 6 21 15 15 20 3 74 
7 Student 7 22 15 15 19 4 75 
8 Student 8 22 16 17 19 4 78 
9 Student 9 21 15 15 20 3 74 
10 Student 10 23 14 17 21 4 79 
11 Student 11 22 14 14 22 4 76 
12 Student 12 25 14 14 22 4 79 
13 Student 13 25 15 17 22 3 82 
14 Student 14 24 14 15 20 4 77 
15 Student 15 25 15 16 17 4 77 
16 Student 16 25 16 17 21 4 83 
17 Student 17 26 16 16 21 4 83 
18 Student 18 24 15 14 21 4 78 
19 Student 19 25 14 16 20 4 79 
20 Student 20 24 14 17 18 4 77 
21 Student 21 20 15 15 19 3 72 
22 Student 22 25 17 17 22 3 84 
23 Student 23 24 14 17 22 4 81 
24 Student 24 23 15 15 20 3 76 
25 Student 25 25 16 16 22 5 84 
26 Student 26 24 16 15 20 4 79 
27 Student 27 24 14 16 21 4 79 
28 Student 28 24 13 15  21 3 76 
29 Student 29 22 14 16 19 4 75 
30 Student 30 23 15 15 19 4 76 
31 Student 31 23 15 16 19 4 77 
32 Student 32 22 14 17 22 4 79 
 TOTAL 754 478 505 652 122 2.511 
 
Note :  
C= Content, O= Organization, V= Vocabulary, G= Grammar, M= Mechanic. 
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APPENDIX IV 
The Classification of Students Score in Pre-test 
No Nim Score Classification 
1. Student 1 83 Good 
2 Student 2 76 Good 
3 Student 3 78 Good 
4 Student 4 77 Good 
5 Student 5 83 Good 
6 Student 6 78 Good 
7 Student 7 74 Fair 
8 Student 8 74 Fair 
9 Student 9 72 Fair 
10 Student 10 77 Good 
11 Student 11 74 Fair 
12 Student 12 77 Good 
13 Student 13 78 Good 
14 Student 14 77 Good 
15 Student 15 72 Fair 
16 Student 16 73 Fair 
17 Student 17 87 Good 
18 Student 18 68 Fair 
19 Student 19 77 Good 
20 Student 20 76 Good 
21 Student 21 73 Fair 
22 Student 22 74 Fair 
23 Student 23 77 Good 
24 Student 24 79 Good 
25 Student 25 82 Good 
26 Student 26 75 Fair 
27 Student 27 75 Fair 
28 Student 28 71 Fair 
29 Student 29 78 Good 
30 Student 30 67 Fair 
31 Student 31 75 Fair 
32 Student 32 80 Good 
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APPENDIX V 
The Classification of Students Score in Post-test 
No Nim Score Classification 
1 Student 1 84 Good 
2 Student 2 79 Good 
3 Student 3 83 Good 
4 Student 4 79 Good 
5 Student 5 77 Good 
6 Student 6 74 Fair 
7 Student 7 75 Fair 
8 Student 8 78 Good 
9 Student 9 74 Fair 
10 Student 10 79 Good 
11 Student 11 76 Good 
12 Student 12 79 Good 
13 Student 13 82 Good 
14 Student 14 77 Good 
15 Student 15 77 Good 
16 Student 16 83 Good 
17 Student 17 83 Good 
18 Student 18 78 Good 
19 Student 19 79 Good 
20 Student 20 77 Good 
21 Student 21 72 Fair 
22 Student 22 84 Good 
23 Student 23 81 Good 
24 Student 24 76 Good 
25 Student 25 84 Good 
26 Student 26 79 Good 
27 Student 27 79 Good 
28 Student 28 76 Good 
29 Student 29 75 Fair 
30 Student 30 76 Good 
31 Student 31 77 Good 
32 Student 32 79 Good 
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APPENDIX VI 
The Total Row Score of Students’ Pre-test and Post-test 
No. Nim X1 
Pre-
test 
X2 
Post-
test 
X1
2 
Pre-test 
X2
2 
Post-
test 
D 
(Gain) 
D
2
 
1. Student 1 83 84 6889 7056 1 1 
2 Student 2 76 79 5776 6241 3 9 
3 Student 3 78 83 6084 6889 5 25 
4 Student 4 77 79 5929 6241 2 4 
5 Student 5 83 77 6889 5929 -6 36 
6 Student 6 78 74 6084 5476 -4 16 
7 Student 7 74 75 5476 5625 1 1 
8 Student 8 74 78 5476 6084 4 16 
9 Student 9 72 74 5184 5476 2 4 
10 Student 10 77 79 5929 6241 2 4 
11 Student 11 74 76 5476 5776 2 4 
12 Student 12 77 79 5929 6241 2 4 
13 Student 13 78 82 6084 6724 4 16 
14 Student 14 77 77 5929 5929 0 0 
15 Student 15 72 77 5184 5929 5 25 
16 Student 16 73 83 5329 6889 10 100 
17 Student 17 87 83 7569 6889 -4 16 
18 Student 18 68 78 4624 6084 10 100 
19 Student 19 77 79 5929 6241 2 4 
20 Student 20 76 77 5776 5929 1 1 
21 Student 21 73 72 5329 5184 -1 1 
22 Student 22 74 84 5476 7056 10 100 
23 Student 23 77 81 5929 6561 4 16 
24 Student 24 79 76 6241 5776 -3 9 
25 Student 25 82 84 6724 7056 2 4 
26 Student 26 75 79 5625 6241 4 16 
27 Student 27 75 79 5625 6241 4 16 
28 Student 28 71 76 5041 5776 5 25 
29 Student 29 78 75 6084 5625 -3 9 
30 Student 30 67 76 4489 5776 9 81 
31 Student 31 75 77 5625 5926 2 4 
32 Student 32 80 79 6400 6241 -1 1 
 Total ∑X1= 
2437 
∑X2= 
2511 
∑X1
2
= 
186133 
∑X2
2
= 
197348 
∑D= 
74 
∑D2= 
668 
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APPENDIX VII 
Mean Score 
Mean score of the students’ pre-test 
 X = 
  
 
 
= 
     
  
  
= 76.15 
Mean score of the students’ post-test 
 X = 
  
 
 
= 
     
  
  
= 78.46 
Mean score of different score 
 D = 
  
 
 
= 
  
  
 
= 2.31 
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APPENDIX VIII 
The Standard Deviation of Students’ Pre-test 
 SD = √
  
   
   Where:SS = ∑x2 – 
     
 
 
= 186133 – 
       
  
 
     = 186133 – 
         
  
 
     = 186133 – 185.592.78 
SS = 540.22  
 SD = √
  
   
= √
      
    
 
   = √
      
  
 
   = √       
 SD = 4.174 
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APPENDIX IX 
The Standard Deviation of Students’ Post-test 
 
 SD = √
  
   
   Where: SS = ∑x2 – 
     
 
 
= 197348 – 
        
  
 
     = 197348 – 
         
  
 
     = 197348 – 197.035,03 
SS = 313 
 SD = √
  
   
= √
   
    
 
   = √
   
  
 
   = √       
 SD = 3.177 
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APPENDIX X 
Calculating of the T- test 
 t = 
 
√       
     
 
      
 
  = 
    
√      
     
  
        
 
  = 
    
√      
     
  
      
 
  = 
    
√            
   
 
  = 
    
√      
   
 
  = 
    
√     
 
  = 
    
     
 
 t- test   = 3.267 
 t- table = 2.042 
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APPENDIX XI 
Distribution of t-table 
Df 
  
Level of Significance for two-tailed test 
0,5 0,2 0,1 0,05 0,02 0,01 
Level of Significance for one-tailed test 
0,25 0,1 0 0,025 0,01 0.005 
1 1.000 3.078 6.314 12.706 31,821 63.657 
2 0.816 1.886 2.920 4.303 6.965 9.926 
3 0.765 1.638 2.353 3.183 4.541 5.841 
4 0.741 1.533 2.132 2.776 3.747 4.604 
5 0.727 1.476 2.015 2.571 3.365 4.032 
6 0.718 1.440 1.943 2.447 2.143 3.707 
7 0.711 1.451 1.895 2.365 2.998 3.499 
8 0.706 1.397 1.860 2.306 2.896 3.355 
9 0. 703 1.383 1.833 2.262 2.821 3.250 
10 0.700 1.372 1.812 2.226 2.764 3.169 
11 0.697 1.363 1.769 2.201 2.718 3.106 
12 0.695 1.356 1.782 2.179 2.681 3.055 
13 0.694 1.350 1.771 2.160 2.650 3.120 
14 0.692 1.345 1.761 2.143 2.624 2.977 
15 0.691 1.341 1.753 2.331 2.604 2.947 
16 0.690 1.337 1.746 2.120 2.583 2.921 
17 0.689 1.333 1.740 2.110 2.567 2.898 
18 0.688 1.330 1.734 2.101 2.552 2.878 
19 0.688 1.328 1.729 2.093 2.539 2.861 
20 0.687 1.325 1.725 2.086 2.528 2.845 
21 0.686 1.323 1.721 2.080 2.518 2.831 
22 0.686 1.321 1.717 2.074 2.505 2.819 
23 0.685 1.319 1.714 2.690 2.500 2.807 
24 0.685 1.318 1.711 2.640 2.492 2.797 
25 0.684 1.316 1.708 2.060 2.485 2.787 
26 0.684 1.315 1.706 2.056 2.479 2.779 
27 0.684 1.314 1.703 2.052 2.473 2.771 
28 0.683 1.313 1.701 2.048 2.467 2.763 
29 0.683 1.311 1.699 2.045 2.462 2.756 
30 0.683 1.310 1.697 2.042 2.457 2.750 
40 0.681 1.303 1.684 2.021 2.423 2.704 
60 0.679 1.296 1.671 2.000 2.390 2.660 
120 0.677 1.289 1.658 2.890 2.358 2.617 
 0.674 1.282 1.645 1.960 2.326 2.576 
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APPENDIX XII 
RESEARCH INSTRUMENT 
Item : Pre-test Instrument 
Directions: You will hear a short paragraph in audio and the paragraph will not 
be repeated. After you hear carefully the paragraph, you will answer the question 
below on your answer sheet. You have only 5 minutes to finish your answer and 
after 5 minutes the audio will begin to the next paragraph.  
Question for Audio Paragraph I 
1. The word “leap” has similarity to? 
2. Based on the audio, what is the famous thing of kangaroo? 
3. Write your view about kangaroo is the best animal jumping, support with 
the specific reason? 
 
Question for Audio Paragraph II 
1. The word “go online” has similarity to 
2. Based on the audio, what is the useful of smartphones? 
3. Write your view about the important of smartphones, support with the 
advantage and disadvantage.  
 
Question for Audio Paragraph III 
1. The word ”went back” is closest in meaning to 
2. According to the audio, who is the famous people who has homeschooled 
3. Write your view about which of the best way between homeschooling than 
common school, include 2 data.  
 
Question for Audio Paragraph IV 
1. The word “protect” is closest in meaning to 
2. What is the simple things to protect our nature? 
3. Write your view which of the best thing to protect nature, use specific 
reason and example to support your answer. 
 
∞GOOD LUCK∞ 
66 
 
 
 
Item : Post-test Instrument 
Directions: You will hear a short story and the story will not be repeated. After 
you hear carefully the story, you will answer the question below on your answer 
sheet. You have 10 minutes to finish your answer and after 10 minutes the audio 
will begin to the next short story. 
Questionfor Story I 
1. What is the main idea of the story? 
2. The word “crack” closest in meaning to? 
3. Write down your view about the audio that you hear before. The content of 
your writing must consist of at least 200 words. 
Question for Story II 
1. Based on the audio, what is the story talked about? 
2. The word “addict” closest in meaning to? 
3. Write down your opinion about addicted coffee? Support with the 
advantage and disadvantage of coffee for our health. The content must 
consist of at least 200 words. 
Question for Story III 
1. What is the main idea of the story? 
2. The word “Plain” closest in meaning to? 
3. Write your view about the audio as well as you remembered the story by 
using your own words. And the content of your writing must consist of at 
least 200 words. 
Question for Story IV 
1. What is the story talk about? 
2. The word “insecure” has similarity to? 
3. What are thinking about confident-self? Support with experience on your 
live. The content of your writing must consist of at least 200 words. 
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